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Theoretic Models and Measurement Instruments 
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Abstract 
 

One of the most important social contexts in which the meaningful emotional experiences of a child 
are built is family. The parent’s responses at the child’s emotions, the family’s emotional climate 
and the inter-parental relationships are the main factors identified by the theory and practice 
regarding the emotions socialization within family context (Fosco & Grycg, 2012).Direct 
emotions socialization is done by parents’ reactions at the children emotions. These supportive or 
non-supportive reactions, become transferable into the child’s emotional life who, afterwards, 
manifests them behavioural in relation to itself and the others, depending on the emotional impact 
of the situations he confronts with. The sensitive, supportive and receptive parents’ reactions to the 
child’s emotional experiences creates an adequate context for learning the adjustment emotional 
control skills and the emotional response. Although the subject of emotions socialization presents 
importance and is relevant in many fields of psychology, there are little studies which examined the 
specific negative and positive emotions socialization (e.g. fear, fury, happiness), separately by mother 
and father (Root & Denham, 2010). The present paper synthesizes a series of theoretical models 
for emotions socialization in family context and present a quantification instrument which 
operationalizes the mother’s respectively the father’s answers to the internalizing and externalizing 
emotions of the child.  

Keywords: emotions socialization, emotional answer, emotional 
consequences. 

1. The concept’s relevance 

Emotions are the first language of the child. The initial 
communication between the child and the parent is done by an emotional 
exchange which is prolonged into a series of behavioural indicators of the 
child such as: crying, cooing, arms, legs movement, sucking and plash. 

The biological factors, shaped socially by the parents’ intervention 
(first), will generate a new construct which will ensure (or not) the 

                                                 
1 Lecturer PhD. Faculty of Science of Education, Stefan cel Mare University, Suceava, 
Romania, liliana.bujor@usm.ro. 



Otilia CLIPA (editor) 

70     

adjustment (Jaffe, Gullone, & Hughes, 2010). From a functionalist point of 
view, the emotions become, as a result of the socialization strategies applied 
by the parents, constructs consolidated in time, strengthened by experience 
and internalized as a part of the self.  

The parent – child discussions about emotions are related with the 
child’s ability to assess and understand the emotions and substantiate the 
social and emotional adjustment skills (Baker, Fenning, & Crnic, 2010; Clipa, 
2014). Morris says that the parents emotional expressions valence and 
frequency can be means by which the emotional adjustment strategies (AS) 
are transmitted from parent to child; the child’s exposure at a various range 
of the parents’ verbal and behavioral responses by their confrontation to 
different emotions will allow subsequently the child to use similar 
adjustment strategies when it will confront itself to similar emotional 
situations (Bariola, Hughes, & Gullone, 2012).  

Zeman, Perry-Parish and Cassano (2010) argues that the parents 
have the biggest influence in the emotional adjustment development in early 
childhood (up to five years). The child’s anger emotional adjustment ability 
is significantly correlated with the mother and father’s emotional support 
and the emotionally positivity within the family.  Denham, Bassett and  
Wyatt(2010) argue the adults main role in emotional skills optimization, 
including the ones of emotional adjustment. A punitive answer, for example, 
prevents adequate emotional adjustment both as affective balance and 
intensity. Yap, in a 2008 research, found out that the teenagers whose 
mothers answer to positive emotions in an invalidating manner, report the 
development of some maladaptive emotional adjustment strategies and have 
dysfunctional emotional behaviours (Trosper et al., 2009). An abusive 
parenthood alters the attention and ability of emotional expression 
discrimination (Sullivan, Carmody, & Lewis, 2010). An authoritative style 
(high control as well as high parental responsibility) of the parents predicts, 
in Arab teenagers’ case, an adequate emotional adjustment (Jabeen & Anis-
ul-Haque, 2013).  

2. Relevant theoretical models 

2.1. Emotions development theory (Tomkins, 1962 in Magai et al., 
2004). Tomkins suggests one of the first detailed theories regarding the 
transmission between generations of the socio-emotional dispositions. 
Repeated emotions are, in time, incorporated in the personality structure in 
the form of “ideo-afective organizations” or emotional biases.  
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Once established they serve as filters or amplifiers of the emotional 
information. From Tomkins’s point of view, emotions socialization parental 
practices take a central point in the personality development. The parents’ 
attitudes and beliefs become manifests in the socialization process and are 
seen afterwards in the tolerance or intolerance to the child’s emotions. In 
Tomkins’s opinion, the ideo-afective position of the parent is reflected in 
two emotional socialization practices: reward and punishment. A punitive 
socialization leads to an emotional adjustment style which sorts the negative 
emotions because those, according to the learnt expectations, are undesirable 
in interpersonal context (Magai et al., 2004).  

2.2. Saarni Model (1993). As Saarni asserts, there is a number of 
direct and indirect methods used by parents during the primary socialization 
of negative emotions. The direct methods involve parental instructions and 
learning by concern. Parental instructions refer to the feed-back the child 
receives from the parent regarding the expression of various emotions („big 
boys do not cry”, „Good girls do not raise their voices”). Learning by 
contingency is a method with strong implications on the child’s emotionality; 
the parent’s answer to various emotions becomes a landmark for the child’s 
answers in similar emotional situations. The indirect methods include the 
social referenced (e.g. when approached by a stranger, the child assesses the 
person’s intention and adjusts its emotional answer according to the parent’s 
emotional expression) and communicating parental expectations (beliefs and 
parent   expectances linked to the way in which you have to feel in a certain 
situation), (Garside, 2003).  

2.3. The model of the two parental styles (Gottman, 1996 in Zeman, 
Perry-Parish, & Cassano, 2010). According to this model, there are two 
styles which parents activate in socializing the children’s emotions:  (1). 
emotional coaching  (the parents with this style believe that the children 
negative emotions are healthy and appropriate for learning, adjusting their 
own emotional reactions to the children affective experiences, establishing 
clear behavioural limits for the emotional behaviour, communicating 
emphatically, trying to understand the children’s experiences, help their 
children verbalize them, involve with them in finding the most appropriate 
way to manage the emotional situations) and (2). rejecting the emotion (the 
parents see the negative emotions and try to protect their children, have a 
poor emotional vocabulary, do not identify the low intensity emotions of the 
children or themselves (Zeman, Perry-Parish, & Cassano, 2010).  

2.4. The Tripartite Model of the family influence (Morris et al., 
2007). The familial context influences the emotions adjustment development 
by three ways: observation/ modelling, parental practices and the family’s 
emotional climate. The last one is defined by the parent – child attachment 
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relationship, parental style, family’s emotional expressivity and the emotional 
quality of the marital relationships.  

2.5. Inter-parental relations indirect effects model (Fosco & Grych, 
2012). According to this model, inter-parental relations act as an executive 
system which has large and direct implications to what is the parent’s 
emotional system, its warmth and sensitivity at the child’s emotional needs, 
family’s emotional climate as well as indirect associations to the emotional 
adjustment. This model identifies the emotionally significant parental 
correlations as being proximate of the emotional adjustment (e.g. mother’s 
warmth and sensitivity, family’s positive emotional climate).  

2.6. The model regarding positive emotions socialization 
(Fredrickson, 1998 in Garside, 2003). From Fredrickson’s point of view, 
positive emotions socialization implies two behaviours: the situations 
selection done by the parents (e.g. the children involvement in 
extracurricular activities as sports or music) and the parental communication 
of the ideals (directly by discussions, and indirectly by behaviours). Although 
these two strategies are related to the positive emotions, they can be, as well, 
applied for the child’s protection in experiencing the negative emotions.  

2.7. Malatesta-Magai model(1991). By extending the model suggested 
by Tomkins (1962, 1963) and the revaluation of the functionalist perspective 
on personality and discreet emotions, Malatesta – Magai suggested a model 
that defines the currently used strategies by the parents for a direct 
socialization of the discreet negative emotions, strategies that interfere with 
the children abilities to adjust the emotions and, subsequently, with their 
emotional development. There are delineated five strategies which parents 
typically use in the child’s emotions socialization: reward, punishment, 
avoidance, neglecting and amplifying. A rewarding answer is a supportive 
answer which ensures comfort, empathy and helps the child solve its 
problems. It consists of a parental behaviours set which mean child 
caressing when he is sad, empathizing with the child when it is furious or 
assisting it when he is afraid. All these behaviours ensures the child an 
affective comfort when he experiences negative emotions. By avoidance 
answers, the parent tries to remove emotion distracting the child’s attention 
and directing the discussion outside the emotional area. The punishment 
type answer discourages the emotional expression by disapproval messages 
(e.g. the child is told to be ashamed when he is furious or that he shames 
himself when it manifests fear). The amplifying implies an answer equal or 
superior as intensity in comparison to the emotion experienced and 
expressed by the child (e.g. the parent becomes itself sad when the child 
expresses or manifests sadness emotion). Negligence means ignoring the 
child’s emotional expression (Silk et al., 2011).  
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In terms of this model, the parental responses which facilitate the 
adequate emotional expression include reward and amplifying, while 
punishment, neglecting and avoidance are emotional inhibitory strategies. 
Factorial analysis techniques suggest that the reward and avoidance are 
supportive strategies, while punishment and negligence are punitive 
strategies.  Amplifying operates as punitive strategy against fury but not for 
internalization and positive emotions too. Reward and amplifying facilitate 
positive emotions (Garside, 2003).  

These five answers can be assessed using Emotions as a child scale 
(EAC, Magai, 1996) which can be administered both to parents and 
teenagers. In our research we will use an updated version of the scale. 
(Version 2- Klimes- Dougan & . Zeman, 2007).  

3. Similarities and differences between the suggested models 

Both, Tomkins and Gottman, emphasizes the importance of the 
child’s emotional experience participation and validation as well as the role 
of assisting the child in emotions generating problems solving. While 
Gottman et al. (1996) are focusing on the way in which emotional – 
coaching philosophy adjusts emotions in general (both positive and 
negative), Tomkins’s approach is one that encourages the expression of the 
positive emotions and discourages the expression of the negative ones. 
Malatesta-Magai focuses on the way in which the expression of an emotion 
becomes dominant as a result of its parental systematic modelling. Malatesta-
Magai and Tomkins emphasize the importance of the empathy, modelling 
and responsive communication regarding the emotions.   

There were noticed overlays between the constructs used for the 
parental emotions socialization quantification: the reward (Magai, 1996) and 
the emotional coaching (Gootman, 1996) are strategies that facilitate the 
child’s emotional adjustment. In a similar way, to the reward from Malatesta-
Magai model, it corresponds Gottman’s emotion’s rejection, both styles 
having a negative impact on emotional adjustment.  

4. Measurement instrument 

4.1. The Emotions as a Child Scale – EAC, the adult version(Garside 
& Klimes- Dougan, 2002b). The instrument used is a modified version of 
Malatesta-Magai’s Emotions as a Child Scale –EAC (Magai, 1996).  Malatesta-
Magai instrument is based on differential emotion theory (DET); (Izard, 
1991) and is strongly influenced by Tomkins, the researches pioneer in that 
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area. He assesse his predecessors’ memories of parental responses to 
negative emotions. Although the most items of the original form were kept, 
the original EAC form has undergone a series of modifications, as it 
follows: (a). a part of the items that assessed the child’s emotions 
management were omitted, (b). there were omitted or were added items so 
that each scale comprised three items, (c). it was decided to use a Likert 
scale in five steps (instead of one in 7 steps), (d). There were selected three 
negative emotions: sadness, fury, fear (a cluster of emotions: shame, 
timidity, embarrassment were omitted of the EAC), (e). Separate but 
identical scales were used for the emotions socialization assessment by the 
mother and father, (f). Certain items (for the negative scales: punishment, 
amplifying) were modified as a result of the factorial analysis result (Garside, 
2003). At this moment the EAC has two versions: EAC1 (Garside & 
Klimes-Dougan, 2002) and EAC2 (Klimes-Dougan &Zeman, 2007).  

4.2. IPPA- Inventory of Parent and Peer Attachment (Armsden, 
Greenberg, 1987). Although there are studies that prove the attachment 
importance along the entire life, there is registered a limited number of 
validated instruments for quantifying the cognitive representations on the 
attachment during teenager period and even during the adult one (Gullone 
&Robinson, 2005). Parental Bonding Inventory (PBI), developed by Parker in 
1979, retrospectively assesses the adults’ experiences with their own parents, 
distributed in two dimensions which vary from overprotection, care and 
parental implication up to encouraging independence and autonomy.   

Inventory of Parent and Peer Attachment (IPPA) is a valid instrument, 
developed by Armsden and Greenberg in 1987, aiming at measuring the 
attachment from the medium and late adolescence up to the early adulthood 
period. In accordance to the Bowlby attachment theory, IPPA catches the 
psychological security configured as a result to a relationship with 
significant persons: mother, father and the close ones. For each of the two 
parents, the items assess three aspects of the attachment: trust, communication 
and alienation. The trust scale quantifies the degree of mutual understanding 
and respect, the communication scale measuring the communication quality 
and the alienation scale measuring fury feelings and inter-personal alienation.  

The original IPPA version was developed to measure the attachment 
during late adolescence. For each of the 25 items, the respondents are asked 
to indicate the degree of agreement on a five steps scale from „almost never 
or never true” up to „almost always or always true”.  
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