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Abstract: Affer the start of the Syrian civil war, a significant number of
Syrians displaced to Tiirkiye. Syrian students face considerable challenges
in adapting to the local education system, primarily due to langnage barriers
in Tiirkiye. These obstacles contribute to a range of difficulties, including
struggles  with  self-expression,  challenges in  acclimating to  school
environments, academic impediments, and issues related to exclusion and
bullying. The aim of this study is to explore the overall well-being and
school perceptions of elementary-level Syrian students under temporary
protection status (IPS). Employing a multiple case study design, the
research consisted of 60 Syrian students enrolled in a public school. From
this larger group, three students were selected in conjunction with their school
adinistrator, teachers, parents, and peers for an in-depth exploration. The
data collection involved a combination of sewi and structured interviews,
structured observations, and students' drawings depicting their perceptions
and feelings within the school environment. The collected data were analyzed
through a deductive thematic approach. The findings revealed that Syrian
students often feel a lack of belonging within their schools, having difficulty
of understanding the content in science and Turkish lessons and reporting a
sense of difference from both peers and teachers, with their Syrian identity
perceived as a disadvantage. This feeling of marginalization has impeded
their ability to adjust to the new educational landscape and broader cultnre.
Drawing from these insights, the study offers recommendations to improve
the school experiences and overall well-being of Syrian  students.
Additionally, the text outlines potential implications for methodological
strategies in upcoming mnlticultural research endeavors.
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How to cite: Saka, Y. & Hannan, A. (2025). Exploring the
school perceptions and well-being of Syrian students: the
escalating threat of xenophobia in Turkish public education.
Revista Romaneascd pentrn Educatie Multidimensionala, 17(2), 66-
101. https://doi.org/10.18662/rtem /17.2/974

license http://creativecommons.org/licenses/by-nc-nd/4.0/



http://creativecommons.org/licenses/by-nc-nd/4.0/
https://doi.org/10.18662/rrem/17.2/974
https://orcid.org/0000-0002-9927-5017
https://orcid.org/0000-0002-9927-5017
mailto:sakayavuz@gmail.com
mailto:yavuzsaka@gantep.edu.tr
https://orcid.org/0009-0000-3675-0688
mailto:hannanamina2@gmail.com
mailto:sakayavuz@gmail.com
mailto:yavuzsaka@gantep.edu.tr
https://doi.org/10.18662/rrem/17.2/974

Revista Romaneasca pentru April-June 2025
Educatie Multidimensionald Volume 17, Issue 2

Introduction

The "Arab Spring," which commenced in the Middle East in 2010,
extended to Syria in March 2011, quickly escalating into an extended civil
war. Spanning 13 years, this conflict seems to have reached a temporary
resolution as opposition forces captured Damascus on December 8, 2024,
effectively dismantling the Baathist regime. However, the civil war has had
catastrophic consequences, claiming over 570,000 lives, internally displacing
7.6 million people, and resulting in the emigration of more than 5.5 million
Syrians from their homeland (Gtizel, 2021). Beginning in April 2011, Syrians
commenced fleeing into Tirkiye, as the borders of the neighboring country
opened due to civil war. Many initially remained in border areas, nurturing
hopes of returning home within months. However, as the conflict dragged
on and the likelihood of a safe return diminished, hope began to wane
among the displaced.

The situation was further complicated by the seizure of territories in
Syria by the Islamic State of Iraq and Syria (ISIS) in 2014 and 2015, which
intensified the migration crisis, with numerous countries and organizations,
including Ttrkiye, designating ISIS as a terrorist organization. By the end of
2014, the number of Syrians in Turkiye had increased to 1.5 million, a figure
that, as of September 14, 2023, had increased by an additional 1.5 million
(Ministry of Interior, 2024). According to the Ministry of Interior's
Immigration Management, the number of Syrian refugees in Tiurkiye with a
temporary protection status (TPS) (International Organization for Migration,
2019) has increased to 3,288,755 (Ministry of Interior, 2024). This
substantial increase underscores how the enduring conflict in Syria and the
prevailing instability in the region have significantly contributed to the rise in
refugee populations in Turkiye.

Tirkiye, with a population of 85 million, has an extensive education
system that includes 19,904,679 students and 1,154,383 teachers (Ministry of
National Education, 2023). Worldwide, educational systems aim to equip
students for life constructively and effectively. This preparation involves
imparting the knowledge, values, attitudes, and behaviors necessary for
students to develop productive and engaged members of society (Ministry of
National Education, 2017). The objectives of the Turkish National
Education System also emphasize fostering students' social and intellectual
growth, as well as their well-being, while advocating for equal educational
opportunities, as established in the Basic Law of the Ministry of Education
(Ministry of National Education, 1975). Nonetheless, this principle has
inadvertently led to a rapid process of marginalization, fueled by success-
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oriented and competitive practices prevalent in the educational system
(Ontas & Atmaca, 2016). Kuzulu (2022) observes that education strategies
rooted in liberal ideologies, such as the use of achievement tests, are
designed to ensure equal opportunities for all. However, this approach
exacerbates disparities between schools and encourages the systematic
classification of students into distinct groups (Nasif & Hasan, 2018).
Research indicates that individuals from disadvantaged backgrounds are the
most significantly affected by this trend toward marginalization (Akay et al.,
2018).

Schools, recognized as pivotal institutions for learning and
educational activities throughout life, often function as primary agents of
socialization after the family in various cultural contexts. They encompass
key components of the educational process, including teachers, students,
educational administrators, and learning resources (Alowyd & Irge, 2020).
Akgin et al. (2014) noted that schools fulfill numerous responsibilities
beyond their fundamental educational role; they provide a platform for
social interaction where children can acquire knowledge, behaviors, and
values. In multicultural and diverse educational settings, the school
atmosphere is vital in influencing students’ academic performance, attitudes
toward learning, identity development, and overall well-being (La Salle-
Finley et al., 2024). Tenney (2011) argues that an effective school context
should prioritize  student happiness by fostering engagement,
meaningfulness, and enjoyment in the learning process. Research has
emphasized the significant role of school administrators (Biasutti & Concina,
2021; Tajic & Bunar, 2023) and, notably, teachers (Martin et al., 2024;
McDevitt, 2020) in facilitating students' active participation in meaningful
activities that promote peer interaction and the expression of values and
virtues. The influence of teachers and administrators is also crucial for
ensuring both social and academic integration for all students, especially
immigrant children (Tenney, 2011). Villavicencio et al. (2024) highlighted the
indispensable role of teachers in creating safe and supportive environments,
and empowering immigrant students to navigate and embrace new cultural
norms—an essential aspect of their successful integration into the
educational context and the wider community.

As of 2022, the Turkish educational system recorded an enrolment
of 730,806 Syrian students in the compulsory education phase (Ministry of
National Education, 2022). The increasing presence of the Syrian population
in Turkey has intensified the demand for various social, economic, health,
and educational services, leading to considerable disruptions within these
sectors. These circumstances have contributed to a shift in public
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perception, with the Turkish public developing negative attitudes toward
Syrians, who were initially regarded as temporary guests (Dogan, 2015). A
study on xenophobia and the experiences of refugees in Turkey illustrated
that Turkish populations frequently expressed disdain, exclusion, and
discriminative sentiments toward Syrians (Sar1, 2019). Unal (2014) attributed
the prevalence of these attitudes primarily to the significant rise in the
African, Afghan and primarily Syrian population in Tirkiye in recent years.
Additionally, Dogan’s study highlights that the escalation of xenophobic
sentiments toward Syrians is closely linked to the prevalence of negative
commentary on mass and social media as well. The tendency to portray
foreigners, often in a subtle yet impactful manner, as threats or dangers on
social media and in various media outlets can serve as a mechanism for
promoting racism and discrimination (Dogan, 2015). In response to the
inflow of Syrian refugees, the Republic of Tirkiye, universities and several
national and international non-profit organizations are undertaking a range
of initiatives aimed at integrating these individuals into Turkish society. A
notable example is the PIKTES project, which is coordinated by the
Ministry of National Education and focuses on adapting Syrian children to
the Turkish education system. Launched in 2016, this project is currently
active in 26 provinces of Turkiye (PIKTES, 2024).

Despite such ongoing interventions, the consequences of migration
are particularly evident for children. Aktin (2018) emphasizes that refugee
children frequently endure intensified feelings of insecurity and fear,
combined with social exclusion and discrimination within educational
settings. Drawing on the principles of intersectionality and contemporary
critical race theory (CRT), scholars underline that teachers' proficiency in
employing multicultural strategies is vital for the effective education of
immigrant students (Dixson & Anderson, 2018; Pérez-Arredondo, 2024).
Nevertheless, Kotluk and Aydin (2021) observe that Turkish schools,
especially teachers, are inadequately equipped to effectively implement
multicultural instructional strategies to address the specific needs of Syrian
students. Consequently, the teaching and learning processes are largely
approached through the lens of the dominant culture's students, lacking the
necessary strategies, competencies, and experience to foster a more inclusive
educational framework.

The marginalization and exclusion faced by Syrian students are
further intensified by language barriers and cultural differences, which
contribute to a sense of alienation and disconnection from their schools
(Garbern et al., 2020). Additionally, Garbern et al. (2020) highlight further
challenges, including physical abuse and public humiliation, revealing that
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language barriers can precipitate various forms of bullying experienced by
refugee students in public schools. A study by Abu-Amsha (2014) found that
Syrian students in Lebanese public schools encountered both verbal and
physical violence from teachers, administrators, and peers. Such adverse
experiences adversely affect their mental well-being, resulting in lower levels
of happiness compared to their peers. As a result, these negative experiences
can lead to withdrawal from the educational system, driven by feelings of
alienation, perceived insecurity, and overall dissatisfaction with the learning
environment (Basaran, 2021).

Indeed, immigration is often viewed as a challenge, particularly from
the perspectives of teachers and administrators in Turkiye (Bulut et al., 2018;
Cinkir et al., 2024). The existing literature offers limited insights specifically
regarding the key subjects of immigration—namely, Syrian students’ needs
and feelings. Yerli (2023) emphasized that marginalized and economically
disadvantaged groups in Turkey are the most adversely affected by liberal
educational policies. Therefore, a comprehensive analysis of the experiences
of these children—frequently categorized as disadvantaged—within the
current educational framework, which emphasizes academic success and
competitiveness, is essential. A review of the literature indicates that much
of the existing research has focused primarily on the challenges encountered
by Syrian students under TPS in adapting to their schools, typically from the
perspectives of teachers (Bulut et al., 2018) and school administrators
(Alkalay et al., 2021; Cinkir et al., 2024). According to the relevant research,
challenges common in countries with large immigrant populations include
language barriers, cultural disparities, and a lack of resources and experience
in implementing multicultural education in schools (Alshoubaki & Harris,
2018; Barron et al., 2020; Garbern et al., 2020; Sieverding et al., 2018). In
contrast, the present study aims to explore the needs and experiences of
these students, seeking to understand their perceptions of school life and
overall well-being through their narratives and viewpoints. Thus, the guiding
question for this research is as follows: "How do the experiences of Syrian
elementary school students under TPS shape their perceptions of and overall
happiness in school?” Instead of exclusively addressing the challenges faced
by immigrant students, their teachers, and school administrators, this study
seeks to explore strategies for developing effective educational policies and
pedagogical implementations. By prioritizing the lived experiences and
perceptions of Syrian students under TPS, the research aims to improve
their overall well-being and cultivate a positive perception of the school,
which is increasingly influenced by neoliberal policies that place additional
burdens on them in terms of academic achievement and competition.
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Methodology and methods

Scientific research processes are fundamentally grounded in two
primary paradigms: objectivism and subjectivism, which construct the
epistemological and ontological frameworks. The subjectivist paradigm with
a post-positivist research angle interprets findings through the perspectives
and insights of individuals (Crotty, 1998). To achieve a comprehensive
research process, a qualitative research approach was employed as the
chosen methodology (Crotty, 1998). While the subjectivist paradigm
highlights the distinctiveness of human experiences and delves deeply into
human behaviors. In contrast, the objectivist paradigm prioritizes knowledge
derived from the natural sciences, which is objectively validated by society
and quantifies human behavior (Diesing, 1966). Cetin (2014) posits that the
subjectivist paradigm effectively characterizes human behavior in
educational research and serves as a valuable methodology for uncovering an
individual's experiences and perceptions regarding specific situations or
phenomena by employing methods such as observation and interviews
facilitating an exploration of an individual's inner world.

Guided by a post-positivist research framework and employing
deductive thematic analysis of the interviews, observations and student
drawings data, this exploratory study aimed to examine the lived experiences
of Syrian immigrant elementary students, focusing on their perceptions of
and overall happiness within the school environment. A multiple case study
design was used to guide the research process (Cohen et al.,, 2007). Yin
(2003) defines a case study as an empirical investigation that explores a
particular phenomenon within its real-world context. This approach involves
the simultaneous and separate analysis of individuals, events, or
communities, with careful consideration of their unique attributes.
Consequently, the purpose of this study is not to formulate extensive
generalizations. Rather, it is focused on exploring the perceptions and levels
of happiness of Syrian students regarding their school lives, along with the
factors influencing these aspects.

Study group and partictpants

The study group comprises 60 Syrian students enrolled in the 3rd
and 4th grades at a public school located in the central district of a
metropolitan area within the South-eastern Anatolia Region of Turkiye. As
of 2024, there are 429,111 Syrians under the TPS residing in the province.
The province hosts the highest concentration of Syrians relative to its overall
population in the country (Ministry of Interior, 2024). Furthermore, based
on the 2022 report by the Ministry of National Education, the number of
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Syrian students in the province was recorded as 97,861 (Ministry of National
Education, 2022). The school was chosen through a purposeful sampling
method because of the sufficient representation of Syrian students (Palinkas
et al,, 2015).

Employing a purposeful sampling methodology, among the 60
Syrian students, to identify participating students, the "criterion sampling"
method was employed, which involves selecting cases that meet specific,
predetermined criteria. These criteria may be established by the researcher or
sourced from a pre-existing list (Marshall & Rossman, 2014). In this study,
key criteria included factors such as school attendance, open
communication, and accessibility, as these criteria were deemed essential for
aligning with the research objectives and facilitating a comprehensive data
collection process (Patton, 2005). The final decision of the selected students
was informed by the insights of these students’ teachers and the second
researcher’s observations. The three Syrian students were identified as the
primary participants in this study. In addition to these students, the research
also included secondary participants—namely, one of the school
administrators—the parents, teachers, and peers of the participating
students—to obtain a comprehensive understanding of the factors shaping
the students' perceptions of school and their overall happiness. To ensure
confidentiality purposes, pseudonyms were used for all the participants.
Table 1 illustrates the participants of the study.

Table 1. Primary and secondary participants of the study

P Pr.nr'lary Secondary Participants
articipants
Students Teachers Parents Peers Administrator
Mervan Selma Nour Mazin
Marva Yasemin Fatima Farah Enes
Zahra Yahya Mariam Haneen and Sereen

Mervan is the second child among the four brothers and has the
lowest score on the school happiness scale. At just eight years of age, he
appears smaller than his peers and exhibits introverted and shy traits. His
parents, who are university graduates and immigrated to Turkey in 2020, are
characterized as caring; however, their Turkish language skills are limited.
Mervan's classroom teacher, Selma, has four years of teaching experience
and demonstrates a nurturing attitude toward her Syrian students. Notably,
she is disciplined and effective in managing the classroom environment.
According to Selma, Mervan is a quiet and calm student, yet he struggles
academically due to a lack of friendships. Conversely, two fellow students,
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Marva and Zahra, shared positive insights about Mervan, indicating that they
are their only acquaintances at school and that they approach him for
assistance when they face difficulties. Mazin, a classmate, corroborated this
by noting that Mervan typically refrained from participating in breaks and
seldom engaged in conversations with others. Her teacher described Mazin
as a student who enjoys playing games and performs relatively well
academically in comparison to other Syrian students.

Marva is the eldest of four siblings, and her experiences and feelings
about school are notably less positive than those of her peers based on her
responses to the surveys applied to the study group. Despite being
extroverted and talkative, Marva tends to engage in conflicts and quarrels
with her friends, both in the classroom and around the school. Her teacher,
Yasemin, a new and compassionate teacher, is perceptive and dedicated to
her students. She recognizes Marva as an exceptionally intelligent child;
however, she observes that Marva struggles to form healthy relationships
with her peers. Furthermore, Yasemin noted that Marva's family does not
show much interest in her academic life. She reports that Marva's parents
have not attended any school events and that they have been separated for
some time, although there is uncertainty regarding their current relationship
status. Throughout the research, the researchers made several attempts to
conduct interviews with Marva's parents, both in person and via phone, but
they declined to participate. Marva's classmate, Farah, is another Syrian girl.
Notably, Farah, who tends to be quiet, struggled academically and primarily
interacted with fellow Syrian students.

Zahra, on the other hand, is the youngest member of her family, and
her overall happiness and perception of school are particularly low. She
expressed her dissatisfaction with the school environment, indicating that
she feels unsupported by students, teachers, and administrators alike.
Despite her low morale, Zahra is a forthright and sociable girl, often
displaying resilience in her interactions with others. Being older than her
peers, she comes from a family where both parents have completed middle
school. Although her family is engaged in her education, their lack of
proficiency in Turkish hampers their ability to offer meaningful academic
support. As a result, Zahra's academic performance falls significantly short
of her potential. Her teacher, Yahya, who has five years of experience, is
known for being respectful yet firm, earning the affection of his students
and demonstrating effectiveness in managing the classroom. He holds a
positive view of foreign students and advocates for increased efforts to
support them within the educational system, emphasizing the need to
prioritize their unique challenges. Zahra's primary classmate is Sereen, who is
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also a member of the TPS and is one year younger than Zahra. Sereen is a
highly talkative student who achieves good academic results and has a few
other friends in school in addition to Zahra. Notably, the fact that her
friends are primarily Syrian highlights a lack of friendships with Turkish
students. Zahra's other close friend is Haneen, another Syrian girl who
shares Zahra's age. Haneen is a calm student who performs well
academically relative to her peers.

Data collection procedure and overcoming challenges

Data collection and the assurance of fidelity were meticulously
designed, given that the subjects of this study belonged to a vulnerable
population of civil war victims who had immigrated to another country. To
endorse the ethical standards and ensure the confidentiality of the study,
pseudonyms were employed for all participants. Before the initiation of the
data collection phase, which spanned from October 2022 to May 2023,
consent was obtained from the participants with the approval of the Human
Subjects Committee. Additionally, the research adhered precisely to the
confidentiality rules set forth by the Ministry of National Education
throughout the entire research process.

The primary participants in the study naturally presented challenges
in communication due to their limited proficiency in both Arabic and
Turkish, making it difficult for them to articulate their thoughts and feelings.
To address this obstacle, all interactions with these students were conducted
in their native language by the second author of the study, who is a Syrian
national currently under the TPS in Turkey. Before initiating the data
collection process, the second author dedicated considerable time and effort
to establishing a rapport with the students. This engagement was crucial for
fostering a sense of trust between the participants and herself. The data
collection commenced only after the students conveyed their feelings of
disconnection from the researcher.

Moreover, the creation of data collection instruments was rooted in
the study's theoretical and conceptual framework, which focused specifically
on the elements that shape immigrant students’ perceptions and their overall
satisfaction with the educational environment. Additionally, these
instruments underwent a thorough review by subject matter experts and
were tested with an appropriate group of Syrian students to validate their
efficacy in capturing the intended variables. The deployment of these tools
was conducted through the acquisition of necessary approvals for human
subject research.
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Data collection tools

The primary data collection involved interviews with the students'
friends, family members, teachers, and a school administrator, alongside
observations and the students’ drawings.

Interviews

Structured and semi-structured interviews served as key data sources
for this research. The primary aim of the structured interviews, as noted by
Punch (2005), was to gather demographic information on both primary and
secondary participants involved in the study. A total of 18 semi-structured
interviews (Merriam, 1998) were conducted—eight interviews with each
participant—to delve into the perceptions and overall satisfaction of
elementary-level Syrian students within their school environment.

The nature of the interviews varied according to their focus and the
participants involved, with the content and structure of the protocols
adapted accordingly. Each interview consisted of 5 to 7 questions, with
durations ranging from 15 to 45 minutes. Student interviews were conducted
in the school library during periods when students were not engaged in
academic work. Teachers were interviewed in the teachers' lounge whenever
they were available, whereas parents were interviewed during home visits. All
interviews were audio recorded and subsequently transcribed. The central
emphasis of the interviews was on the school experiences of Syrian students,
and the main themes emerged from the questions designed by the
theoretical and conceptual framework of the study. Specifically, the
questions related to school perceptions were informed by the extant
literature on the school experiences of immigrant students, as well as the
general school perception literature (Nakamura-Thomas et al., 2023).

For example, typical questions directed toward primary participants
regarding their school perceptions included inquiries such as "Can you
describe your school? What does a typical day look like for you (Tell me
about your day at school)? How would you assess your access to school
materials and recreational activities? How are your relationships with your
teachers, school administrators, and peers?" Similarly, questions aimed at
gauging factors (Ramaswamy, 2023) influencing these students' overall
happiness within the school included "What are your feelings about your
school? How excited do you feel coming to school each morning or going
home each afternoon? What are your feelings during interactions with your
teachers, school administrators, and peers?
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Observations

Following over a month of prolonged engagement and consistent
participation (Guba & Lincoln, 1982) in daily academic routines both inside
and outside the classroom, the researcher successfully cultivated a vital
rapport with the primary participants. After establishing secure scaffolding
to ensure the integrity of the data, the second author conducted a total of
nine formal structured observations—three in each primary participant’s
classroom—as well as several informal structured participant observations
(Athens, 2010) throughout the study. The structured observations
concentrated on the experiences of Syrian students, which shaped their
perceptions of school and contributed to their overall sense of happiness.
The themes that arose from the theoretical and conceptual framework of the
study guided the observations, concentrating on the participants' preferences
regarding the allocation of their classroom and break time, as well as the
individuals with whom they opted to engage. Additionally, the observations
examined the nature of their relationships with school administrators,
teachers, and peers. The analysis also explored their participation in both
curricular and extracurricular activities, taking into account experiences that
occurred within and outside the classroom.

Drawings

As an additional data collection method, the participating students
were encouraged to create drawings representing their perceptions of the
school. Drawing offers a meaningful lens for researchers to understand
children's experiences and abstract concepts tangibly, especially in light of
the linguistic challenges and anxieties these students may encounter (Farokhi
& Hashemi, 2011). Additionally, Malchiodi (2005) affirms that children
express their self-perceptions and experiences through their artistic
creations. In times of distress, their drawings can articulate fears, emotions,
and fundamental needs—such as safety, love, protection, and care (Loureiro
et al, 2020). The characteristics of these artworks, including the colors
selected by the children, hold significant interpretive value (Akalin &
Ustiindag, 2012). To evaluate the physical and mental well-being of Syrian
students and how they shape their perceptions of school and overall
happiness in that environment (Nakamura-Thomas et al.,, 2023), the study
employed drawings created by the participating Syrian students as a method
of data collection. During the document review process, the students’
artwork proved to be an effective tool for data collection. While Mervan and
Zahra utilized this opportunity to illustrate their perceptions of school,
Marva opted not to participate in this phase of data gathering. A semi-
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structured interview protocol was also subsequently implemented with
Mervan and Zahra regarding their drawings, enabling them to provide
deeper insights into their views on school and their overall sense of
happiness.

Data analysis

The research employed a deductive thematic analysis method to
interpret the collected data from interviews, observations, and drawings
created by the participating students. Instead of deriving themes directly
from the data, this approach utilized predefined themes, as proposed by
Crabtree and Miller (1999), which were informed by the study’s theoretical
and conceptual framework on the basis of the literature related to immigrant
students’ perceptions of educational environments (Nakamura-Thomas et
al., 2023) and their overall happiness in schools (Ramaswamy, 2023). Data
collection and analysis were performed concurrently, following the
procedural steps outlined by Braun and Clarke (2006) for deductive thematic
analysis. To familiarize themselves with the dataset, the researchers
conducted an initial review to evaluate the theoretical grounding of the data.
After this, the researchers engaged in collaborative coding sessions to
achieve consensus on the primary themes derived from the literature
regarding school happiness and perceptions of schooling.

The key themes guiding the analysis included Syrian students’
perceptions of their schooling experiences and influencing factors, such as 1)
relationships with peers, teachers, and school administrators; 2) evaluations
of their circumstances, including feelings of being loved, recognized, and
secure; 3) their physical and psychological well-being; and 4) shared
experiences, whether through community practices or personal interactions.
To understand Syrian students’ overall happiness in school, the analysis
emphasized key themes related to 1) relationships with peers, teachers,
school administrators, and family; 2) engagement in curricular activities; 3)
access to school facilities; 4) academic success; and 5) participation in
extracurricular activities. To illustrate the process of data analysis, the
research team examined data collected through the prompt "Tell me about
your day at school?" focusing on perceptions of happiness and various
relevant themes. These themes included 1) relationships with peers, teachers,
and school administrators; 2) assessments of personal circumstances; 3)
physical and psychological well-being; 4) shared experiences, whether
through community engagements or personal interactions; 5) participation in
curricular activities; 6) access to school facilities; 7) academic achievement;
and 8) involvement in extracurricular activities. With the use of a deductive
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thematic analysis approach, the research team aimed to explore all the data
points thoroughly while adhering to the theoretical and conceptual
framework established for the study.

Additionally, the analysis of student drawings incorporated specific
themes derived from the literature on the representations of students'
perceptions of school life. The primary themes guiding the interpretation of
these drawings included 1) notable figures; 2) color usage; 3) body parts; 4)
line quality; and 5) emotional expressions (Cevikbas, 2016).

Rigor and quality of the research

The rigor of this research was ensured primarily by the second
authot’s proactive role during the entire study. As a Syrian person under
TPS, this researcher helped to overcome cultural and linguistic challenges
that are natural to any multicultural research setting. In addition, the issues
related to potential biases in qualitative interpretation were clearly defined
through comprehensive and empirically substantiated descriptions under the
guidance of a well-structured conceptual framework and relevant literature
related to immigrant students’ challenges in schools.

In addition to extended engagement and the utilization of various
data collection methods and timelines (Yin, 2003), researchers have viewed
instances of conflict as significant opportunities to deepen the study and
enrich the insights derived (Silverman, 2006). By purposefully exploring
negative instances, the researchers aimed to expand their comprehension of
the difficulties faced by Syrian students in their everyday school experiences.
To ensure the trustworthiness of the research, the researchers either
reassessed their theoretical assumptions or collected supplementary data in
response to any conflicting scenarios encountered. For example, researchers
noted a discrepancy when a student expressed that he was "not happy at
school at all," yet demonstrated considerable enjoyment and happiness while
playing in the schoolyard. This observation provided a valuable opportunity
for the researchers to delve deeper into the theoretical implications of the
findings in subsequent interviews, during which the student articulated that
her only moments of happiness at school occurred during breaks when she
could gather with her Syrian friends. Therefore, to ensure quality assurance,
a deliberate focus on contradictions and negative instances contributed to
the overall rigor of the research.
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Findings

This research utilized a multiple case study design to explore the
experiences of three primary school Syrian students under the TPS. The
findings are structured according to the research questions developed to
capture the nuances of these individual cases.

Syrian Students’ Perceptions about School

The students' perceptions of school were influenced by their
relationships with peers, teachers, and school administrators, as well as their
assessments of their circumstances, which included feelings of love,
acknowledgment, and safety. Additionally, these factors encompassed their
physical and mental well-being, as well as shared experiences stemming from
community practices or personal interactions.

Interactions

Relationship with the school administration: The school administration
primarily connects with students when issues or complaints emerge. Enes, a
school administrator with two years of experience, noted that among these
Syrian students, he personally recognized only one student, Mervan, who
approached him a few times without incident. Enes generally step in to
mediate conflicts that arise between Syrian students and their Turkish peers.
He remarked, “Managing a school like this can be challenging because some
foreign students lack discipline, and their parents seem indifferent” (Enes,
Interview, January 2023).

Relationships with Teachers: When discussing their relationships with
teachers, Mervan and Zahra were hesitant to directly address their current
instructors. Instead, they expressed their views through comparisons with
their previous teachers. Mervan reflected on his past experiences, stating,

“T had a teacher who often singled ont my friends but ignored me when 1 tried to

contribute. It felt like he favored the Turkish students over the Syrians.

Fortunately, my current teacher, Selma, is different! She actually listens to e,

lets me participate actively, and genuinely tries to address our issues. She

appreciates my hard work, which feels great compared to ny previous teacher, who

never seemed to like me” (Mervan, Interview 2, December 2022).

Although his comments were about his present teacher, Mervan
alluded to his prior teacher to convey his previous feelings of neglect and
perceived discrimination, noting favoritism toward Turkish students.

Zahra also exhibited reluctance in discussing her feelings about her
current teacher, instead of referring to her former instructor to illustrate her
sentiments. She remarked,
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“My teacher gets angry a lot. My current teacher is better, but my previous ones
often yelled at me and wouldn’t allow me to speak in class. Yahya, my current
teacher, once got upset with me and threw a book in my direction. While my
cheek hurt, he bas since been more supportive, taking me to the board and
showing interest in my contributions. However, I am cautious of him because he
can be tough when angry and treats some students unequally” (Zabra, Interview

2, December 2022).

Sereen, a classmate of Zahra and a Syrian student, voiced her
concerns about Zahra's treatment by their teacher, Yahya, stating, “Our
teacher is consistently harsh with Zahra and never allows her to come to the
board. Whenever there's a dispute, he punishes Zahra simply because she's
Syrian” (Sereen, Interview, April 2023). Both Zahra and Sereen perceived
their teacher as being biased against his Syrian students, believing that he
treated them unjustly owing to their Syrian identity.

Marva, another student, shared her perspective with her teacher, saying,

“My teacher, Yasemin, can be a bit strict and sometimes impatient, yet we

generally get along well. She looks out for me and exhibits a caring side. 1 think

she likes me, but she seems to favor better-behaved girls. When I face challenges, 1

Jeel like she doesn’t take my concerns as serionsly” (Marva, Interview 2,

December 2022).

While the participating students voiced cautious positivity regarding
their teachers, they all reported experiencing unfair treatment that they
attributed to their Syrian identity. The observations confirmed that no
teachers allowed these students, nor others from similar backgrounds, to
voice their opinions during class discussions. Interactions between teachers
and Syrian students were largely limited to directives such as opening books,
listening to lectures, or noticing.

Peer Relationships and Social Dynamics: 'The dynamics of the students'
relationships with peers—another critical factor affecting their perceptions
of school—were characterized by pronounced conflict. None reported
having productive relationships with their classmates, and negative
interactions were common. Feelings of alienation and threats from peers
were frequently expressed. For example, when asked about his Turkish
peers, Mervan was reluctant to share. His friend Mazin, another Syrian
student, noted that Mervan rarely interacted with classmates, stating,
“Mervan doesn’t even talk to me much. He often skips recess” (Mazin,
Interview, April 2023), underscoring Mervan's loneliness at school. Mazin
added that Mervan faces “violence” from Turkish peers, stemming from his
limited Turkish proficiency, which contributes to his avoidance of recess.
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Zahra echoed similar concerns about the physical threats she faced at
school, expressing,

“T feel bad becanse the kids in both my class and outside make fun of me.

There’s this one student who teases me often, especially during our first lesson. It

Jeels like they dislike me simply for being Syrian. They even take mry notebook,

and when 1 refuse to give it to them, they threaten me, saying, ‘If youn don’t

comply, we’'ll deal with you later.” Just yesterday, someone grabbed my arm and
scared me. 1 feel pressured to obey them to stay safe. They do not seem to like us;
my brother was even stabbed once because he did not give in to their demands”

(Zahra, Interview 2, December 2022).

Marva expressed her preference for avoiding interactions with
Turkish classmates, stating, “I always feel shy and afraid speaking in Turkish,
so I just don’t speak at all” (Marva, Interview 2, December 2022). Her
classmate Farah observed, “Marva often asks the teacher for a break and
tends to miss school a lot. She struggles to connect with Turkish students
and often finds herself in fights” (Farah, Interview, April 2023).

The friction between Syrian students and their Turkish counterparts
appeared to be a significant barrier, a conclusion supported by observations
that revealed limited opportunities for interaction during lessons designed
for instructional purposes.

Their assessment of circumstances

The students’ assessments of their situations also revealed an
interplay between feelings of being valued, acknowledged, and secure in the
school environment. An analysis of the data revealed a direct correlation
between the participants’ self-worth, recognition, and sense of safety, all of
which were intertwined with their Syrian identity. Their evaluations of their
current experiences indicated a pervasive absence of feelings of love,
recognition, and safety, which they attributed to their heritage. Mervan
articulated, “If I were a teacher, I would treat everyone fairly and wouldn’t
be so quick to anger” (Mervan, Interview 2, December 2022). He expressed
a desire for his teacher’s engagement, stating, “I wish my teacher would ask
me why I feel sad when I do and would take the time to learn about my
family” (Mervan, Interview 2, December 2022).

In addition to the lack of positive recognition, Zahra revealed her
low self-confidence in speaking Turkish, attributing part of this feeling to
her limited fluency. She explained, “Whenever I try to share my thoughts in
class, my classmates laugh and ask, ‘Do you even know Turkish?’. This is a
repeated experience for me!” (Zahra, Interview 3, January 2023). Zahra’s
remark highlights the detrimental impact of the language barrier on her
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social interactions, exacerbating her feelings of insecurity within the school
environment. “I dislike school; I don’t feel safe anywhere,” she articulated.
Fear and trust emerged as critical emotions influencing the students’
circumstances. Marva noted, “I feel safest in our classroom because my
teacher protects me. The schoolyard, however, isn’t safe; I've been beaten
there.” These basic safety concerns also seem to hinder their academic
performance. Mervan explained, “My Turkish isn’t great, so I struggle to
communicate in class. I don’t truly participate, which embarrasses me”
(Mervan, Interview 2, December 2022). These findings indicate that the
primary reasons for his loneliness and fear were significantly tied to language
barriers that limited his school experience. These observations further
corroborated this finding, illustrating that students often sought to protect
themselves by minimizing interactions with teachers and Turkish peers.

Physical and mental well-being

To gain a deeper understanding of how the participating students
perceived their school environment, data were collected through
observations and student-generated drawings. Throughout the interviews,
the students exhibited anxiety when prompted to reflect critically on their
school experiences, especially with respect to their interactions with teachers.
The observational data indicated that all the participating students regarded
school mainly as a compulsory environment. While they superficially claimed
to enjoy the school experience, they often expressed discomfort within that
setting. For example, during an initial interview, Marva stated, “I love
school” (Marva, Interview 1, December 2022). However, her teacher,
Yasemin, indicated that Marva usually showed reluctance to attend school
(Yasemin, Interview, April 2023).

Similarly, Mervan expressed enthusiasm for school, saying, “I love
school a lot; if 1 keep attending, I could become a doctor someday”
(Mervan, Interview 1, December 2022). However, observational data
revealed that his interactions with peers were heavily influenced by fears of
potential violence and bullying. His drawing portrayed school as an
institution characterized by strict regulations and authority. In this
illustration (Drawing 1), Mervan chose to depict a three-story building using
a palette of dark blue, dark brown, and dark green, complete with imposing,
closed doors. The multilevel design, featuring distinctly locked doors,
symbolizes Mervan’s view of education as a hierarchical and authoritative
institution. His color choices—a combination of blue and brown for the
first and second floors—convey feelings of oppression, whereas the blue

82



Revista Romaneasca pentru April-June 2025
Educatie Multidimensionald Volume 17, Issue 2

and green pair for the first and third floors hints at struggles with
maladaptive emotions and mental well-being.

Drawing 1. Mervan’s drawing

Furthermore, his drawing reflects feelings of isolation; he illustrated
himself alongside one of his closest Syrian friends in the schoolyard,
highlighting their connection yet depicting himself as physically distanced
from others by a tree—a symbol of rejection. The artwork also included
elements of anxiety, such as the absence of ears, exaggerated hand shapes
that resemble clenched fists, and missing fingers.

Like Mervan, Zahta viewed school as a structured environment where
rules are necessary for maintaining order. She articulated, “I think following
school rules is important because they help keep us all safe...” (Zahra,
Interview 3, January 2023). Zahra’s drawing (Drawing 2) visually
communicated aspects of her physical and mental well-being, particularly
regarding her perceptions of the school environment. It featured numerous
details that underscored the regulatory nature of the school, including a
prominent door and a clock symbolizing institutional hierarchy and authority.

In Drawing 2, long lines in front of the door may portray Zahra as
an aggressive child. Additionally, her drawing encompassed elements that
indicated her mental well-being, including a purple rooftop symbolizing the
weight of her responsibilities and her need for support. Zahra’s only friend
both at school and within her neighborhood, Haneen, expressed feelings of
embarrassment over her classmates’ mockery when Zahra attempted to
participate in class or approach the board.
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Drawing 2: Zahra’s drawing
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However, Haneen noted that Zahra consistently defended her,
stating, “Zahra always protects me; she’s different and strong enough to
stand up for herself like a lawyer” (Haneen, Interview, January 2023). In
Zahra’s artwork, flying birds positioned in the background further symbolize
her feelings of anxiety as well.

Shared experiences

The shared experiences among the students within their classrooms
were significantly limited because of perceived language barriers and a lack
of parental support. The impact of the language barrier was evident through
both observations and the thoughts of their teachers. Mervan and Zahra
routinely opted not to engage with their Turkish peers, deliberately avoiding
interactions with Turkish classmates at school (Mervan and Zahra, In and
Out of Class Observations, December—April). Marvas, in particular, faced
challenges in their social interactions with Turkish peers, both in the
classroom and during recess. She often finds herself embroiled in disputes,
seeking her teacher’s intervention to help resolve conflicts (Marva,
Observation, December 2022).

Mervan’s teacher, Selma, remarked on his behavior, stating, “He
seems hesitant to communicate with me or his classmates,” adding that
Mervan’s lack of fluency in Turkish made it difficult to engage in
discussions. She noted, “Mervan is rather shy and doesn’t actively participate
in class. He follows rules but rarely communicates with those seated next to
him” (Selma, Interview, April 2023). Mervan did not perceive his Turkish
classmates as friends, declaring, “In my previous class, I didn’t have any
friends because all of the kids were Turkish, but in my current class, I have
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Syrian friends” (Mervan, Interview 2, December 2022). Zahra further
elaborated, “When my two Syrian friends aren’t at school, I feel lonely
because no one else wants to be around me. People keep telling me, “You’re
Syrian, so we won’t play with you.” (Zahra, Interview 4, April 2023).

In addition to the shared experiences of these students, their parents’
involvement in the school community has been sporadic and largely
ineffective. Yasemin, Marva’s teacher, noted the limited parental
engagement, stating, “I met her mother once, but after that, we didn’t
communicate by phone or in person. I've asked Marva several times for her
mother to come to school, but she never did” (Yasemin, Interview, April
2023). Although these parents seem to care about their children’s
educational experiences, their limited proficiency in Turkish culture inhibits
meaningful communication and shared experiences with teachers and school
administrators. This language barrier restricts their ability to contribute
positively to the students’ perceptions of school. Similarly, Zahra’s teacher,
Yahya, commented on the lack of parental involvement and its
repercussions, stating, “We spoke to Zahra’s mom once, but it didn’t go
well, as she doesn’t speak Turkish. Honestly, I think her family would do
better if they made more effort for her academic success” (Yahya, Interview,
April 2023). Once again, the language barrier significantly affects the shared
experiences of those involved in the education of these Syrian students.

Syrian students’ overall happiness in school

The theoretical and conceptual framework of this study, which is
grounded in the relevant literature, posits that the factors shaping the
perceptions of schools also influence students' overall happiness within the
educational environment. This investigation includes a comprehensive
evaluation of Syrian students’ relationships with their peers, teachers, and
school administrators as part of an exploration of their school perceptions.
Consequently, this section highlights the various factors contributing to
these students' overall happiness at school, such as their relationships with
family, their integration into the broader Syrian community, their academic
achievements, and their participation in curricular and extracurricular
activities.

Relationships

Concerning their overall happiness, the students reported generally
feeling content outside the school environment. Mervan shared his joy,
stating, “I’'m a pretty happy kid! I love going to the park, riding my bike, and
going to school. It makes my day when my dad brings me food” (Mervan,
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Interview 3, March 2023). His mother affirmed his happiness but also
recounted his unpleasant school experiences, saying,

“Mervan is such a bright and energetic child—always chatting! Lately, however,

he’s been a bit of a troublemarker, likely owing to kids bullying him during recess.

His dad spoke to the principal and vice principal, but they haven't resolved it

yet” (Nour, Interview, March 2023).

Similarly, Marva conveyed her happiness, stating, “I’'m a happy kid
because my dad and friends care very much about me. Whenever I feel
down and cry, they remind me, ‘Don’t worry, we’re here for you!” (Marva,
Interview 3, April 2023). Despite attempts to converse with her mother,
Fatima was unresponsive to questions regarding Marva’s educational
experience.

Zahra succinctly captured her happiness, saying, ‘1 am a happy kid
because 1 always smile” (Zahra, Interview 3, January 2023). Her mother painted a
picture of Zahra as a strong individual who detests injustice:

“She truly cannot stand it and always speaks wup. My danghter is happy,

hardworking, and quite smart; however, she tends to be a bit quarrelsome and

aggressive. 1 still worry about her schooling because she faces harassment on ber
way there—sometimes even getting pushed down a hill! Honestly, I have hesitated

to send her to school” (Mariam, Interview, March 2023).

The observational data indicated that while these Syrian students
experienced a strong sense of happiness with family and friends, their
experiences of joy at school were markedly different, as they all expressed
discontent stemming from negative attitudes from peers. Mervan articulated
this sentiment, stating, “When other kids at school or in our apartment bully me, it
martkes me truly sad” (Mervan, Interview 3, March 2023). Zahra echoed similar
feelings; she explained that exposure to violence was a source of her
unhappiness: “If nobody hit me, 1 would be happy.” She suggested, “1 could be a
happier kid if I went to a school where all the kids were Syrian. .. if there were a school
Just for Syrians, I think 1'd be a lot happier there!” (Zabra, Interview 4, April 2023).

Teachers also observed the students' struggles with happiness inside
the school environment. Selma, Mervan’s teacher, expressed doubt
concerning his overall contentment, noting, ‘I fee/ like Mervan finds it
challenging to express bis feelings, hindered by the language barrier, which markes it tough
to determine bis happiness” (Selma, Interview, April 2023). Regarding Marva, her
teacher remarked,

“T believe Marva loves mee very much; she often comes to hug me and says, ‘1 love

you, teacher.” However, for reasons unknown, she frequently fights with friends

and appears sad and cries most of the time. When I ask her what's wrong, she
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responds, ‘Everyone curses at me, and no one loves me’ (Yasemin, Interview,

April 2023).

Yahya, Zahra’s teacher, poignantly described her demeanor: “There's
always a trace of sadness on her face, and from my observations, she’s unhappy at school.”
(Yahya, Interview, April 2023). He suggested that Zahra’s unhappiness might
be tied to her difficulties connecting with Turkish classmates due to
language obstacles.

Limited interactions with Turkish peers and teachers have a
significant effect on students' happiness levels. Mervan’s search for affection
and validation from his teacher highlights the essential role that teachers play
in fostering the well-being of these students. The discomfort these students
feel in expressing concerns about the lack of support and recognition from
their teachers underscores their continuous yearning for love and validation.
Despite Zahra’s feelings of exclusion from her classroom teacher, she found
solace in her interactions with the school counselor, whom she described as
kind, saying, ‘T fee/ good when 1 visit the school counselor” (Zahra, Interview 4, April
2023).

Engagement in curricular and extracurricular activities and academic
success

While academic success has the potential to foster happiness among
students, it simultaneously imposes stress on Syrian learners, dampening
their overall enjoyment of school. Specifically, classes that demand fluency in
Turkish present significant challenges for these students. Mervan, for
instance, acknowledged his struggles with subjects outside of mathematics,
stating, ‘T like math the most because I understand it, but life sciences, science and
Turkish are very hard” (Mervan, Interview 2, December 2022). Marva voiced similar
concerns over her performance and anxiety in Turkish literacy, and science
saying, “Turkish and science classes have been tough for me. I often feel embarrassed in
trying to speak it, which makes me shy about participating in discussions. 1 worry about
mafking mistakes and appearing foolish” (Marva, Interview 2, December 2022).
Zahra’s limited Turkish proficiency also created substantial barriers to her
academic achievement in Turkish and science as well as self-esteem. She
explained how her struggles with the language hindered her school
performance.

In contrast, Zahra thrived in a non-traditional learning environment.
Throughout the study, she participated in an online Arabic Qut'an course
designed specifically for Syrian children that focused on teaching the Arabic
language alongside Quranic interpretation. Zahra expressed high levels of
satisfaction with this experience, and her mother noted, “She’s currently taking
an online Qur'an course and is performing significantly better than she does in schooll”
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(Mariam, Interview, March 2023). This example illustrates that Zahra not only
excelled in this native-language educational setting but also found greater joy
outside traditional schooling.

The data indicated that curricular activities within the school often
presented several challenges, including diminished self-esteem, limited
academic achievement in science and Turkish, and anxiety surrounding self-
expression. Additionally, researchers have examined the potential influence
of extracurricular activities on students’ overall happiness within the school
context. Unfortunately, no extracurricular opportunities were available for
these Syrian students.

Results and discussion

The findings of the study revealed the complex interplay between
students' perceptions of school and their overall happiness within that
environment. In addition to this fundamental outcome, the research
identified several critical factors that influence both the perceptions and
overall happiness of these elementary-level Syrian students.

Lack of belonging

The results of this study indicate a strong correlation between
students' perceptions of their school within the context of TPS and their
sense of belonging. Specifically, it was found that students do not perceive
themselves as integral members of their schools. School belonging is defined
as the degree to which students feel personally accepted, respected,
supported, and included by others in their educational environment,
particularly teachers and peers (Goodenow & Grady, 1993). Although
students have structurally integrated the school and grasped the established
rules, the findings suggest that they do not feel comfortable in either the
school or their classes. This discomfort can be attributed to students'
inability to adopt their classes as places they identify with, leading to a
deficiency in their sense of belonging.

Mammadova and Aypay (2023) further strengthen this notion by
asserting that the school climate plays a crucial role in shaping students'
sense of belonging. Their research highlights that while some students
experience a sense of belonging in certain schools, this sentiment is absent in
others. The belief among participants under TPS that they would be happier
in different schools aligns with the findings of Mammadova and Aypay. In
light of this, we argue the importance of the implementation of support
mechanisms that encompass both curricular and extracurricular activities, as
well as incentives to engage these students more fully within their
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classrooms. Malaeb & Ware (2023) further underscore the significance of
parental involvement as a crucial aspect of this support system. They
propose the implementation of an administrative framework that facilitates
collaboration between parents and teachers, to better assist students. It is
essential to array such initiatives at the district level to improve the
achievement of these students in Turkish and science, enhance their
experiences, and foster a sense of belonging. To address the feelings of
alienation experienced by Syrian students, we contend that implementing
administrative solutions is essential for fostering the adoption of culturally
responsive educational practices. These practices aim to enhance
intercultural learning by utilizing the cultural knowledge of Syrian children
and promoting collaboration with their parents (Arvanitis, 2021).
Furthermore, there is a critical need for comprehensive intercultural and
mediation training for teachers to better support this initiative.

Lack of interaction and alienation

In this research, the participating students identified a significant
factor contributing to their dissatisfaction with school: a deficiency in the
language skills necessary for effective communication with peers and
teachers. The findings revealed that this sense of inadequacy led to feelings
of embarrassment when engaging in classroom interactions, causing students
to hesitate in expressing their thoughts and emotions. Subsequently, this
dynamic adversely impacts their overall perception of the school
environment and their sense of happiness. In a parallel study, Stewart et al.
(2019) highlighted that the language barrier, among other issues, significantly
influenced these students' perceptions of their educational experience.

Conversely, refugee students often find themselves in disadvantaged
positions within their host societies, facing various cultural, social, and
economic challenges (Stewart, 2017). Among these obstacles, Stewart (2017)
emphasized that the difficulties arising from their distinct adaptation
processes to the host culture significantly hinder their ability to integrate.
The findings of this study involving both students and their families suggest
that these individuals frequently encounter cultural and racial marginalization
in their educational environments.

Capturing a comparative perspective regarding Syrian students’
adaption to host countries the existing literature indicates that among
Turkey, Lebanon, and Jordan, the latter reports the fewest incidents of
mistreatment such as bullying attributed to language barriers. Studies
focusing on this phenomenon suggest that the use of Arabic as the primary
language of instruction in Jordanian schools, affiliated with practices in Syria,

89



Exploring the School Perceptions and Well-being of Syrian Students ...
Yavuz SAKA & Amina HANNAN

coupled with the widespread appreciation for "Bedouin" hospitality,
facilitate a more effective integration process (Alshoubaki & Harris, 2018;
Barron et al., 2020). Indeed, research employing experimental methods to
investigate discrimination and social exclusion of Syrian immigrant students
within public schools operating a double-shift schedule in Jordan found
extraordinarily low levels of discriminatory behavior (Barron et al., 2020).
Furthermore, another study posits that the double-shift system contributes
to the reported decrease in intimidation and bullying incidents in Jordanian
public schools. This structure segregates immigrant students into an
afternoon session, thereby limiting their interaction with Jordanian students
attending classes during the day shift (Sieverding et al., 2018).

All participating Syrian students reported feeling different from their
peers and teachers, with their identities as Syrians being perceived as
deficient. This perception underscores the idea that racial and cultural
marginalization complicates their integration into the new cultural and social
landscape. In this context, Brown et al. (20006) assert that the alienation
experienced by refugee students triggers substantial feelings of stress,
anxiety, and isolation during their school experiences. A study with a similar
methodology reported that refugee children sometimes expressed reluctance
to attend school, as they felt overshadowed by their peers' perceived success.
Consequently, these children may begin to harbor self-loathing, which might
also contribute to psychological and physical violence in the form of
xenophobia (as described by Marks et al., 2021), which they endure by their
classmates, a concern frequently highlighted in our findings. According to
Brown and colleagues (2006), the self-doubt and existential questioning
faced by refugee students often lead to ingrained feelings of being 'othered,’
manifesting in thoughts such as “Why am I not like them?” and “Why did I
come here?” These thoughts exacerbate their negative self-perception and
cause them to scrutinize their peers. The findings from this study further
reveal that such psychological struggles adversely impact students' attitudes
toward school and their overall happiness.

As noted by Aslan (2020), the relationships between students under
TPS and their Turkish peers can sometimes escalate into physical violence.
Aslan's research indicated that Syrian students faced difficulties in their
interactions with their Turkish peers, including a reluctance from Turkish
students to engage with them, which occasionally resulted in conflicts.
Similar observations have emerged in the literature (see Bori & Boyacy,
2016; Kiremit et al., 2018), showing that Syrian students are often socially
and physically marginalized within school settings because of factors
including language barriers, cultural discrepancies, and prejudice. Notably,
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many participants in this study expressed feelings of unsafety at school and
reported greater happiness when at home.

Lack of teacher support

For Engels and colleagues (2004), students' happiness in an
educational setting arises from a balance among their expectations,
psychological needs, and environmental influences. The findings from the
study revealed that all three students who participated reported feeling
happier at home than at school. Nonetheless, their overall school happiness
is closely tied to feelings of safety, love, and positive recognition from
others, especially their teachers. Specifically, those students who perceived
love and recognition from their teachers demonstrated a more favorable
view of their school environment and occasionally expressed feelings of
happiness (Keddie & Niesche, 2012). This emphasizes the importance of
perceived affection from teachers as a key contributor to students' positive
perceptions of school (Nakamura-Thomas et al, 2023), and school
happiness aligns with the assertions made by Konu et al. (2002) and
Ramaswamy (2023). These scholars identified several factors that impact
children's happiness in educational contexts, such as social relationships—
primarily teacher-student interactions—as well as school climate, self-
esteem, academic achievement, disciplinary measures, the overall school
environment, and feelings of safety.

The current study indicates that Syrian students under TPS
experience a lack of security due to a negative school climate and limited
peer relationships, which adversely affect their happiness at school. Teachers
play a crucial role in establishing effective classroom climates and fostering
social justice and interactions (Konu et al., 2002; Rissanen & Kuusisto,
2023). The significance of teachers in the educational experiences of TPS
students has also been highlichted by wvarious researchers as well
Mammadova & Aypay (2023) reported that positive school memories among
Syrian students often stemmed from their relationships with teachers,
whereas negative memories were frequently associated with peer
interactions. Their research revealed that these students commonly
encounter verbal or behavioral bullying and feelings of rejection from peers.
However, students' happiness and perceptions of school improve when
teachers engage in protective behaviors, provide them with a voice, and
express affection toward them. According to Allen et al. (2018), healthy
teacher-student relationships are the most significant determinants of a
student's perception of school and their sense of belonging.
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The findings of this study indicate that in the context of TPS,
teachers are the individuals whom students trust the most and rely on for
support in the classroom. Kirlmaz & Ontas (2020) emphasized that the
classroom management strategies employed by teachers, along with their
specialized teaching methods, attitudes, and perceptions toward Syrian
students, are vital for fostering a respectful and caring classroom
environment. On the other hand, Giiven & Isleyen (2018) noted that
students within the TPS may present challenges for teachers in terms of
classroom management. In contemporary educational systems shaped by
neoliberalism, instances of failure often serve as a mechanism for
marginalization within classroom environments that prioritize academic
success (Ontas & Atmaca, 2016). An additional significant finding derived
from the students' perspectives is that the experiences of Syrian students
under TPS, who participate in classes that differ from their peers in language
proficiency and sociocultural and socioeconomic dimensions, are not
adequately addressed by educational approaches that prioritize individualized
learning needs. Our findings indicate that the teachers involved in this study
lacked the necessary resources to support multicultural and multilingual
student demographics effectively. Consequently, we contend that providing
professional development opportunities for teachers working with Syrian
students is essential. Such support would enable them to foster a learning
environment that acknowledges and nurtures these students through the
implementation of effective curricular and extracurricular activities within
the school setting.

Limitations and further research

This study aimed to examine the factors that influence Syrian
students’ perceptions of their school and their overall happiness. While
teachers contributed insights on the basis of their experiences with these
students, their role was secondary, which restricted a comprehensive
understanding of the actions undertaken by them. Gaining insight into the
pedagogical competencies and epistemological beliefs of these teachers, as
well as their expertise and qualifications in multicultural and multilingual
instructional settings, would enhance our understanding of the challenges
faced by Syrian immigrant students in our schools.

Another limitation of this research is the focus on Turkish students’
perceptions of their Syrian counterparts. Future studies should concentrate
on how and what Turkish students develop their understanding of Syrian
students, as this understanding has been identified as a potential source of
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conflict and has been associated with incidents of physical and psychological
violence between the two groups.

Furthermore, this study aimed to identify the factors that affect
Syrian students’ perceptions of school and their overall happiness within that
context. However, the descriptive thematic nature of the research limited
our exploration of the correlation between these students’ views of school
and their sense of happiness. The intricate interplay between these variables
remains an unanswered question. Future research must delve deeper into
this interconnectedness by employing more rigorous methodologies, such as
critical inquiry, action research, or symbolic interactionism.

Acknowledgment

This current research paper was resulted from the unpublished master thesis
entitled “Gegici Koruma Statiisii Kapsammda Ilkokul 3 ve 4. Sunsfta Ogrenin Giren
Suriveli  Ogrencilerin - Okul ~ Algilarmmn  ve Okul  Mutluluklarmm  Incelenmesi
[Investigation of the School Perceptions and School Happiness of Syrian Students in the
3" and 4" Grades of Primary School under Temporary Protection Status]” authored by
the second anthor Amina Hannan and advised by the first author, Yavuz Saka
(Hannan, 2024) within the Gagiantep University, Gaziantep, Tiirkiye.

Conflict of interest statement

On behalf of the authors, the corresponding author states that there
is no conflict of interest.
Funding statement

This research received no specific grant from any funding agency in
the public, commercial, or not-for-profit sectors.
Ethics approval statement

The study received an ethical approval by Gaziantep University
Human Subject Committee (no. 211441/29.07.2022).

93



Exploring the School Perceptions and Well-being of Syrian Students ...
Yavuz SAKA & Amina HANNAN

References

Abu-Amsha, O. (2014). The resilience of Syrian refugee children in Lebanon: What do they
need to acquire quality education? Education Resilience Approaches (ERA).

World Bank Group. https://hdLhandle.net/10986/21072

Akalin, T, & Ustiindag, A. (2012). 10-12 Yas danigmanlik hizmeti alan ¢ocuklarin
durumlarinin belirlenmesinde resmin 6nemi. [10-12 age consulting service
area determination of status of children: The importance of the picture.]
21. Yiigyilda Editim ve Toplum, 1(3), 73-80.
https://dergipark.org.tr/tr/pub/egitimvetoplum/issue/5130/69847

Akay, S., Hamamct, Z., & Kurt, M. (2018). Suriyeli Ogrencilerle Calisan Psikolojik
Danismanlarin Yasadiklar: Sorunlar ve Bu Sorunlara Iliskin Uyguladiklari
Coziim Yollarinin Incelenmesi. [Examining the problems faced by the
psychological counsellors who work with the Syrian children and the
solutions applied to encounter the problems.] Gaziantep Universitesi Egitim
Bilimleri Dergisi/ Gaziantep University Journal of Educational Sciences, 2(1), 23—
47. https://dergipark.org.tr/tr/pub/guebd/issue /36422 /423189

Akgiin, A., Ozden, M., Cinici, A., Aslan, A., & Berber, S. (2014). Teknoloji destekli
Ogretimin bilimsel stire¢ becerilerine ve akademik basartya etkisinin
incelenmesi. [An investigation of the effect of technology based education
on scientific process skills and academic achievement.] Elektronik Sosyal
Bilimler Dergisi/ Electronic Journal of Social Sciences, 13(48), 27-46.
https://dergipark.org.tr/en/pub/esosder/issue/6162/82847

Akun, K. (2018). Siginmact ¢ocuklarin mutluluk temalt resimlerinden yansimalar.
[Reflections from happiness themed drawings by refugee children.]
Llkigretim Online/ Elementary Education Online, 17(3), 1524-1547.
https://doi.org/10.17051 /ilkonline.2018.466381

Alkalay, G., Kiral, B., & Erdem, A. R. (2021). Tlkokul yonetici ve sinif
égretmenlerine gére Suriyeli Siginmact Ogrencilerin yasadiklart sorunlar ve
¢6zim Onerileri. [According to primary school administrators and
classroom teachers Syrian Refugee Student’s problems and their solutions./
Mugla Satks Kogman Universitesi Egitim Fafkiiltesi Dergisi/ MSKU Journal of
Education, §(1), 231-249. https://doi.org/10.21666/muefd.809182

Allen, K., Kern, M., L., Vella-Brodrick, D., Hattie, J., & Waters, L. (2018). What
schools need to know about fostering school belonging: a meta-analysis.
Educational Psychology Review, 30, 1-34. https://doi.org/10.1007/s10648-
016-9389-8

Alowyd, J. &lIrge, N. T. (2020). Egitim ortamini degerlendirme dlcegi gegerlik ve
giivenirlik galigmast: Istanbul’daki Arap egitim kurumlarinda calisan
Ogretmen ve yoneticiler 6rnegi. [The evaluation scale of the educational
environment, the validity and reliability study: The case of teachers and
managers working in Arab educational institutions in Istanbul.] Avrasya

94


https://hdl.handle.net/10986/21072
https://dergipark.org.tr/tr/pub/egitimvetoplum/issue/5130/69847
https://dergipark.org.tr/tr/pub/guebd/issue/36422/423189
https://dergipark.org.tr/en/pub/esosder/issue/6162/82847
https://doi.org/10.17051/ilkonline.2018.466381
https://doi.org/10.21666/muefd.809182
https://psycnet.apa.org/doi/10.1007/s10648-016-9389-8
https://psycnet.apa.org/doi/10.1007/s10648-016-9389-8

Revista Romaneasca pentru April-June 2025
Educatie Multidimensionald Volume 17, Issue 2

Bilimler Akademisi Avrasya Egitim ve Literatiir Dergisi/ Eurasian Academy of
Sciences Enrasian Education & Literature Journal, 13, 1-19.
https:/ /www.eurasianacademy.org/index.php/edulit/article/view /532

Alshoubaki, W., & Harris, M. (2018). The impact of Syrian refugees on Jordan: A
tramework for analysis. Journal of International Studies, 11(2), 154-179.
http://dx.doi.org/10.14254/2071-8330.2018/11-2/11

Arvanitis, E. (2021). Educating ‘others’ Drawing on the collective wisdom of
intercultural experts. British Educational Research Jonrnal, 47, 922-941.
https://dot.org/10.1002/ber}.3731

Aslan, A. (2020). Suriyeli 6grencilerin ikincil sosyallesmeleri baglaminda okulun islevleri:
Carsamba 6rnegi. [Functions of the school in the context of secondary
socialization of Syrian students: The case of Carsamba.| Anadoln Egitine 1 iderligi
Ve Ogretim Dergisi/ Anatolian Journal of Educational 1 eadership and Instruction, 8(1),

42-58. https://dergipark.org.tr/tr/pub/ajeli/issue/55527 /731380

Athens, L. (2010). Naturalistic inquiry in theory and practice. Journal of Contemporary
Ethnography, 39(1), 87-125. https://doi.org/10.1177/0891241609343663

Barron, K., Harmgart, H., Huck, S., Schneider, S. O., & Sutter, M. (2020).
Discrimination, narratives and family history: An experiment with
Jordanian host and Syrian refugee children. The Review of Economics and

Statistics, 105(4), 1008-1016. https://hdlL.handle.net/10419 /223779

Basaran, K. D. (2021). Akran zorbaliginin Suriyeli g¢men ¢ocuklarin psikolojik iy
olus halleri {izerine etkisi: Tiirkiye, Litbnan ve Urdiin érneklemlerinde
literatiir taramast. [Peer bullying effects on psychological wellbeing of
Syrian immigrant children: A literature review from Turkey, Lebanon, and
Jotdan.] Sosyal Calrsma Dergisi/ Social Studies Journal, 5(2), 245-257.
https://dergipark.org.tr/en/pub/scd/issue/67855/978783

Biasutti, M., & Concina, E. (2021). Including migrant students in the primary
school: perspectives of Italian principals. International Journal of Educational
Management, 35(5), 984-999. https://doi.org/10.1108 /1JEM-01-2021-0028

Bori, N., & Boyacy, A. (2016). Gé¢men 6grencilerin egitim-6gretim ortamlarinda
karsilastiklart sorunlar: Eskisehir ili 6rnegi. [Immigrant students’ problems
in education-instruction processes: (An example of the province of
Eskischit.)| Turkish Studies, 11(14), 123-158.

http://dx.dot.org/10.7827 /TurkishStudies.9818

Braun, V., & Clarke, V. (2000). Using thematic analysis in psychology. Qualitative
research in psychology, 3(2), 77-101.
https://doi.org/10.1191/1478088706qp0630a

Brown, J., Miller, J., & Mitchell, J. (2006). Interrupted schooling and the acquisition
of literacy: Experiences of Sudanese refugees in Victorian secondary
schools. The Australian Journal of Language and Literacy, 29(2), 150-162.
http://sora.akm.net.au/downloads/Interrupted Schooling.pdf

95


https://www.eurasianacademy.org/index.php/edulit/article/view/532
http://dx.doi.org/10.14254/2071-8330.2018/11-2/11
https://doi.org/10.1002/berj.3731
https://dergipark.org.tr/tr/pub/ajeli/issue/55527/731380
https://doi.org/10.1177/0891241609343663
https://hdl.handle.net/10419/223779
https://dergipark.org.tr/en/pub/scd/issue/67855/978783
https://doi.org/10.1108/IJEM-01-2021-0028
http://dx.doi.org/10.7827/TurkishStudies.9818
https://psycnet.apa.org/doi/10.1191/1478088706qp063oa
http://sora.akm.net.au/downloads/Interrupted_Schooling.pdf

Exploring the School Perceptions and Well-being of Syrian Students ...
Yavuz SAKA & Amina HANNAN

Bulut, S., Kanat Soysal, O., & Giilgicek, D. (2018). Suriyeli 6grencilerin Turkge
Ogretmeni olmak. Suriyeli 6grencilerin egitiminde karsilasilan sorunlar.
[Being a Turkish Language teacher of Syrian refugee students: Challenges
and issues.| Uluslararas: Tiirkge Edebiyat Kiiltiir Egitim (TEKE)
Dergisi/ International Journal of Turkish Literature Culture Education, 7(2), 1210-
1238. https://dergipark.org.tr/tr/pub/teke/issue/38234 /442082

Cetin, U. (2014). Siibjektivist paradigma. [Subjectivist paradigm)|. Liberal Diigiince
Dergisi, (75), 115-122.
https://dergipark.org.tr/tr/pub/liberal /issue/48160/609324

Cevikbas, S. (20106). First grade elementary school students’ feelings and perceptions of school.
(Unpublished Mastet's Thesis). Middle East Technical University, Ankara,
Trkiye

Cinkir, S., Aydogdu, O., Kurum Tiryakioglu, G., & Giiner Demir, T. (2024). Okul
miudurlerinin Suriyeli 6grencilerin okula uyumuna iliskin gériisleri.
[Principals' views regarding Syrian students' integration to school.] Journal of
Multidisciplinary Studies in Education, §(1), 1-22.
https://dergipark.org.tr/tr/pub/jmse/issue/83776/1401077

Cohen, L., Manion, L., & Mottison, K. (2007). Research methods in edncation (6% ed.).
Routledge.

Crabtree, B. F., & Miller, W. L. (1999). Doing qualitative research (204 ed.). Sage.

Crotty, M. (1998). The foundations of social research: Meaning and perspective in the research
process. SAGE Publications Inc.

Diesing, P. (1966). Objectivism vs. subjectivism in the social sciences. Philosophy of
Science, 33(1/2), 124-133. https://doi.org/10.1086/288081

Dixson, A. D., & Anderson, C. R. (2018). Where are we? Critical race theory in
education 20 years later. Peabody Journal of Education, 93(1), 121-131.
https://doi.org/10.1080/0161956X.2017.1403194

Dogan, E. (2015). Televizyon haberlerinde nefret soylemi: Suriyeli sidinmacilar drnek olay.
[Hate speech in television news: The case study of Syrian refugees.] (Unpublished
Doctoral Dissertation). Istanbul University. Istanbul, Ttrkiye

Engels, N., Aelterman, A., Petegem, K. V., & Schepens, A. (2004). Factors which
influence the well-being of pupils in Flemish secondary schools. Educational
Studies, 30, 127-143. http://doi.org/1854/2382

Farokhi, M., & Hashemi, M. (2011). The analysis of children's drawings: social,
emotional, physical, and psychological aspects. Procedia-Social and Bebavioral
Stciences, 30, 2219-2224. https://doi.org/10.1016/5.sbspro.2011.10.433

Garbern, S. C., Helal, S., Michael, S., Turgeon, N. J., & Bartels, S. (2020). “It will be
a weapon in my hand”: The protective potential of education for

adolescent Syrian refugee gitls in Lebanon. Refuge: Canada’s Journal on
Refugees, 36(1), 3-13. https://doi.org/10.25071/1920-7336.40609

96


https://dergipark.org.tr/tr/pub/teke/issue/38234/442082
https://dergipark.org.tr/tr/pub/liberal/issue/48160/609324
https://dergipark.org.tr/tr/pub/jmse/issue/83776/1401077
https://doi.org/10.1086/288081
https://doi.org/10.1080/0161956X.2017.1403194
http://doi.org/1854/2382
https://doi.org/10.1016/j.sbspro.2011.10.433
https://doi.org/10.25071/1920-7336.40609

Revista Romaneasca pentru April-June 2025
Educatie Multidimensionald Volume 17, Issue 2

Goodenow, C., & Grady, K., E. (1993). The relationship of school belonging and
friends’ values to academic motivation among urban adolescent students.
The Journal of Experimental Education, 62(1), 60-71.
https://doi.org/10.1080/00220973.1993.9943831

Guba, E.G., Lincoln, Y.S. Epistemological and methodological bases of naturalistic
inquiry. ECT], 30, 233-252 (1982). https://doi.org/10.1007/BF02765185

Giiven, S., & Isleyen, H. (2018). Sinif yénetiminde iletisim, iletisim engelleri ve
Suriyeli 6grenciler. [Communication, communication insurance and Syrian
students in classroom management.| International Journal of Social and
Humanities Sciences Research (JSHSR), 5(23), 1293-1308.
https://doi.org/10.26450/jshsr.485

Giizel, B. (2021). Yerel halkin Ttrkiye’de bulunan Suriyelilere yonelik tutumunun
arastirtlmasi: Kahramanmaras 6rnegi. [Research of local people’s attitudes
toward the Syrians in Turkey: A case study of Kahramanmaras.] Sosya/
Siyaset Konferanslar: Dergisi/ Journal of Social Policy Conferences (81), 151-183.
https://doi.org/10.26650/jspc.2021.81.899619

Hannan, A. (2024). Gegici Koruma Statiisii Kapsammnda Ukokul 3 ve 4. Sinfta Ogrenin
Garen Suriyeli Ogrencilerin Okul Algilarmmn ve Okul Mutluluklarmmn Incelenmesi.
[Tnvestigation of the School Perceptions and School Happiness of Syrian Students in the
3rd and 4th Grades of Primary School under Temporary Protection Status|
(Unpublished Mastet's Thesis). Gaziantep University, Gaziantep, Turkey

International Organization for Migration (2019). Glossary on migration. International
Migration Law, No. 34. IOM, Geneva

Keddie, A., Niesche, R. (2012), Productive engagements with student difference:
Supporting equity through cultural recognition. British Educational Research
Journal, 38, 333-348. https://doi.org/10.1080/01411926.2010.544713

Kiremit, R., F., Akpinar, U., & Tiifek¢i Akcan, A. (2018). Suriyeli 6grencilerin okula
uyumlart hakkinda 6gretmen goriisleri. [Teachers’ views about Syrian
students’ adaptation to school.] Kastamonu Education Journal/Kastamonn
Education Journal, 26(6), 2139-2149.
https://dot.org/10.24106/kefdergi.428598

Kirilmaz, M. C., & Ontas, T. (2020). Sinif 6gretmenlerinin siginmacilara yonelik
kapsayict egitimi gerceklestirme durumunun incelenmesi [Examination of
implementing inclusive education toward refugees by elementary school
teachers.| HAYEF: Journal of Education, 17(1), 51-82.
https://dot.org/10.5152 /hayef.2020.19001

Konu, A, I., Alanen, E., Lintonen, T., & Rimpela, M. (2002). Factor structure of
the school well-being model. Health Education Research, 17, 732-742.
https://doi.org/10.1093 /her/17.6.732

Kotluk, N., & Aydin, H. (2021). Culturally relevant/sustaining pedagogy in a
diverse urban classroom: Challenges of pedagogy for Syrian refugee youths

97


https://psycnet.apa.org/doi/10.1080/00220973.1993.9943831
https://doi.org/10.1007/BF02765185
https://doi.org/10.26450/jshsr.485
https://doi.org/10.26650/jspc.2021.81.899619
https://doi.org/10.1080/01411926.2010.544713
https://doi.org/10.24106/kefdergi.428598
https://doi.org/10.5152/hayef.2020.19001
https://doi.org/10.1093/her/17.6.732

Exploring the School Perceptions and Well-being of Syrian Students ...
Yavuz SAKA & Amina HANNAN

and teachers in Turkey. British Educational Research Journal, 47, 900-921.
https://dot.org/10.1002/berj.3700

Kuzulu, H. (2022). Egitimin toplumsal islevleri, neoliberal politikalar ve egitimin
piyasalagsmasi. [Social functions of education, neoliberal policies and the
marketing of education.| Infernational Academic Social Resources Journal, 7(43),
1293-1297. http://dx.doi.org/10.29228 /ASRJOURNAIL..64988

La Salle-Finley, T., Yang, C., Espelage, D., & Jimerson, S. R. (2024). Understanding
and promoting school climate, bullying, and social-emotional learning:
Transdisciplinary and transnational science advancing positive youth
outcomes. School Psychology Review, 53(5), 417-424.
https://doi.org/10.1080/2372966X.2024.2386235

Loureiro, K. S., Grecu, A., de Moll, F., & Hadjar, A. (2020). Analyzing drawings to
explore children’s concepts of an ideal school: implications for the

improvement of children’s well-being at school. Child Indicators Research, 13,
1387-1411. https://doi.org/10.1007/512187-019-09705-8

Malaeb, F. T., & Ware, V.-A. (2023). Student voice: Which supportive parental
behaviours first-generation immigrant students in Australia find beneficial.
British Educational Research Journal, 49, 852—873.
https://doi.org/10.1002/ber].3871

Malchiodi, C., A. (2005). Understanding children's drawings. 'T. Yurtbay (Cev.). Epsilon
Yayincilik.

Mammadova, N., & Aypay, A. (2023). Syrian refugee students’ sense of school
belonging and educational aspirations. International Jonrnal of Educational
Development, 102, 104615. https://doi.org/10.1016/}.jjedudev.2023.102876

Marks, A. K., Woolverton, G. A., & Murry, M. D. (2021). Xenophobia and racism:
Immigrant youth experiences, stress, and resilience. In P. Tummala-Narra
(Ed.), Trauma and racial minority immigrants: Turmoil, uncertainty, and resistance
(pp. 51-68). American Psychological Association.
https://doi.org/10.1037/0000214-004

Marshall, C., & Rossman, G., B. (2014). Designing Qualitative Research. Sage.

Martin, A. J., Collie, R. J., & Malmberg, L. E. (2024). Exploring the roles of
academic, personal, and cultural demands and resources in immigrant

students' motivation, engagement, and achievement. Learning and Instruction,
92,101903. http://dx.doi.org/10.1016/].learninstruc.2024.101903

McDevitt, S. E. (2020). Teaching immigrant children: learning from the experiences
of immigrant early childhood teachers. Journal of Early Childhood Teacher
Education, 42(2), 123-142.
https://doi.org/10.1080/10901027.2020.1818650

Merriam, S., B. (1998). Qualitative research and case study applications in education. Jossey-
Bass Publishers

98


https://doi.org/10.1002/berj.3700
http://dx.doi.org/10.29228/ASRJOURNAL.64988
https://doi.org/10.1080/2372966X.2024.2386235
https://doi.org/10.1007/s12187-019-09705-8
https://doi.org/10.1002/berj.3871
https://doi.org/10.1016/j.ijedudev.2023.102876
https://doi.org/10.1037/0000214-004
http://dx.doi.org/10.1016/j.learninstruc.2024.101903
https://doi.org/10.1080/10901027.2020.1818650

Revista Romaneasca pentru April-June 2025
Educatie Multidimensionald Volume 17, Issue 2

Ministry of Interior (2024). Gegici Kornma Altindaki Suriyelilerin sayest. [Number of
Syrians under Temporary Protection]. https:/ /www.goc.gov.tr/gecici-
koruma5638

Ministry of National Education (1975). Milli Egitim Temel Kanunu. [National Education
Foundational Iaw]
https://wwwb5.tbmm.gov.tr/tutanaklar/KANUNLAR KARARIAR/kanu
ntbmmc056/kanuntbmmc056/kanuntbmmc05601739.pdf

Ministry of National Education (2017). Hayat bilgisi dersi igretim program: (Ilkokul 1. 2.
ve 3. Swflar). [Life Science Curriculum (Elementary 1.. 2., and third grades)]
http://tegm.meb.gov.tr/meb_iys dosvalar/2017 06/09163829 HAYAT
BYLGYSY.pdf

Ministry of National Education (2022). Gegici Koruma Statiisiindeki (GKS) Suriyeli
dagrenci sayist. [Number of Syrian Students under Temporary Protection).
https://hbogm.meb.gov.tr/meb_iys dosyalar/2022 01/26165737 goc202
2sunu.pdf

Ministry of National Education (2023). Milli Egitim Istatistikleri Orgiin Egitim.
[Statistics for National Education/Formal
Education].https://sgb.meb.gov.tr/meb_iys dosvalar/2023 09/29151106

meb_istatistikleri orgun egitim 2022 2023.pdf

Nakamura-Thomas, H., Sano, N., & Maciver, D. (2023). Factors influencing junior
high school students’ perceptions of attending school in Japan. Chéld and
Adolescent Psychiatry and Mental Health, 17(1), 86.
https://doi.org/10.1186/s13034-023-00631-w

Nasif, A., & Hasan, T. (2018). Evaluating the professional performance of social
workers from the perspective of community service to achieve social
integration of Syrian refugee students in Egypt. Journal of Social Service,
60(1), 214-348. https://doi.org/10.21608/egjsw.2018.172023

Ontas, T., & Atmaca, T. (2016). Egitim ve ideoloji baglaminda hesap verilebilirlik ve
neoliberalizm baglantis1. [Accountability and neoliberalism in the context
of education and ideology.| Turkish Studies, 11(3), 1813-1828.

http://dx.dot.org/10.7827 /TurkishStudies.9342

Palinkas, L., A., Horwitz, S., M., Green, C., A., Wisdom, J., P, Duan, N., &
Hoagwood, K. (2015). Purposeful sampling for qualitative data collection
and analysis in mixed method implementation research. Adwinistration and
Policy in Mental Health and Mental Health Services Research, 42(5), 533-544.
https://doi.org/10.1007/s10488-013-0528-y

Patton, M., Q. (2005). Qualitative research. John Wiley & Sons Ltd.

Pérez-Arredondo, C. (2024). An intersectional and discursive approach to identity
in multicultural education: the case of the Haitian community in Chile.
Journal of Gender Studies, 34(1), 47-58.
https://doi.org/10.1080/09589236.2024.2368881

99


https://www.goc.gov.tr/gecici-koruma5638
https://www.goc.gov.tr/gecici-koruma5638
https://www5.tbmm.gov.tr/tutanaklar/KANUNLAR_KARARLAR/kanuntbmmc056/kanuntbmmc056/kanuntbmmc05601739.pdf
https://www5.tbmm.gov.tr/tutanaklar/KANUNLAR_KARARLAR/kanuntbmmc056/kanuntbmmc056/kanuntbmmc05601739.pdf
http://tegm.meb.gov.tr/meb_iys_dosyalar/2017_06/09163829_HAYAT_BYLGYSY.pdf
http://tegm.meb.gov.tr/meb_iys_dosyalar/2017_06/09163829_HAYAT_BYLGYSY.pdf
https://hbogm.meb.gov.tr/meb_iys_dosyalar/2022_01/26165737_goc2022sunu.pdf
https://hbogm.meb.gov.tr/meb_iys_dosyalar/2022_01/26165737_goc2022sunu.pdf
https://sgb.meb.gov.tr/meb_iys_dosyalar/2023_09/29151106_meb_istatistikleri_orgun_egitim_2022_2023.pdf
https://sgb.meb.gov.tr/meb_iys_dosyalar/2023_09/29151106_meb_istatistikleri_orgun_egitim_2022_2023.pdf
https://psycnet.apa.org/doi/10.1186/s13034-023-00631-w
https://doi.org/10.21608/egjsw.2018.172023
http://dx.doi.org/10.7827/TurkishStudies.9342
https://doi.org/10.1007/s10488-013-0528-y
https://doi.org/10.1080/09589236.2024.2368881

Exploring the School Perceptions and Well-being of Syrian Students ...
Yavuz SAKA & Amina HANNAN

PIKTES (2024). PIKTES projesi. 2025, March 04 Web:

https:/ /piktes.gov.tr/cms/Home/Hakkimizda

Punch, K. E (2005). Introduction to social research: Quantitative & qualitative approaches.
Sage.

Ramaswamy, K. (2023). Factors affecting children’s happiness in school: A study of
select schools In Telangana. International Journal of Creative Research Thoughts,
11(2), 987-996. https://www.ijcrt.org/papers/IJCRT2302117.pdf

Rissanen, 1., & Kuusisto, E. (2023). The role of growth mind-set in shaping
teachers' intercultural competencies: A study among Finnish teachers.
British Educational Research Journal, 49, 947-967.
https://doi.org/10.1002 /berj.3875

Sart, A. (2019). Zenofobi ve miilteci entegrasyonu hakkinda yapilan akademik ¢alismalarin
sistematik incelenmesi. [A systematic review of academic studies on xenophobia and
refugee integration.] (Unpublished Master Thesis). Ankara University.

Sieverding, M., Krafft, C., Berri, N., Keo, C., & Sharpless, M. (2018). Education
Interrupted: Enrollment, Attainment, and Dropout of Syrian Refugees in
Jordan (s. 57). Economic Research Forum.
https://erf.org.eg/publications/education-interrupted-enrollment-

attainment-and-dropout-of-syrian-refugees-in-jordan/

Silverman, D. (2000). Interpreting qualitative data: Methods for analysing talk, text and
interaction (3 ed.). Sage Publications Ltd

Stewart, J. (2017). A culture of care and compassion for refugee students. EdCan
Network https:/ /www.edcan.ca/articles /a-culture-of-care-and-compassion-
for-refugee-students

Stewart, J., Chaar, D., E., & McCluskey, K. (2019). Refugee student integration: a
focus on settlement, education, and psychosocial support. Journal of
Contemporary Issues in Education, 14(1), 55-70.
http://dx.doi.org/10.20355/jcie29364

Tajic, D., & Bunar, N. (2023). Do both ‘get it right’? Inclusion of newly arrived
migrant students in Swedish primary schools. International Journal of Inclusive
Education, 27(3), 288-302.
https://doi.org/10.1080/13603116.2020.1841838

Tenney, J. (2011). Factors affecting the bappiness of urban elementary school students: an
exploratory study. (Unpublished Dissertation) Southern Connecticut State
University, New Haven, Connecticut.

Unal, S. (2014). Tiirkiye'nin beklenmedik konuklari: "Oteki" baglaminda yabanct
gbemen ve miilteci deneyimi. [Turkey’s unexpected guests: Foreign
immigrants and refugees experience in the context of “other”.| Zeitschrift
fiir die Welt der Tiirken, 6(3), 65-89.
https://www.dieweltdertuerken.org/index.php /ZfWT/article/view/643/6
43

100


https://piktes.gov.tr/cms/Home/Hakkimizda
https://www.ijcrt.org/papers/IJCRT2302117.pdf
https://doi.org/10.1002/berj.3875
https://erf.org.eg/publications/education-interrupted-enrollment-attainment-and-dropout-of-syrian-refugees-in-jordan/
https://erf.org.eg/publications/education-interrupted-enrollment-attainment-and-dropout-of-syrian-refugees-in-jordan/
https://www.edcan.ca/articles/a-culture-of-care-and-compassion-for-refugee-students
https://www.edcan.ca/articles/a-culture-of-care-and-compassion-for-refugee-students
http://dx.doi.org/10.20355/jcie29364
https://doi.org/10.1080/13603116.2020.1841838
https://www.dieweltdertuerken.org/index.php/ZfWT/article/view/643/643
https://www.dieweltdertuerken.org/index.php/ZfWT/article/view/643/643

Revista Romaneasca pentru April-June 2025
Educatie Multidimensionald Volume 17, Issue 2

Villavicencio, A., Klevan, S., Patton Miranda, C., Jaffe-Walter, R., & Cherng, H. S.
(2024). “The Freedom to Teach: The role of (re)professionalization in
cultivating responsive schooling for immigrant students. Educational Studies,
60(2), 156-176. https://doi.org/10.1080/00131946.2024.2315981

Yerli, G. D. (2023). Neo liberal politikalarin egitim alanine ve Tirk Egitim Sitemine
yabsimalart. [Reflections of neoliberal policies on the Turkish education
system.| Social Science Development Journal, 8(39), 128-137.
http://dx.doi.org/10.31567/ssd.1015

Yin, R. K. (2003). Designing case studies. Qualitative research methods, 5(14), 359-386.

101


https://doi.org/10.1080/00131946.2024.2315981
http://dx.doi.org/10.31567/ssd.1015



