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competencies in curriculum internationalization. The proposed model 
responds to the increasing demand for integrating global perspectives into 
higher education teaching and learning practices. The study adopts an 
instructional design perspective, structured around six key stages: (1) 
identifying training needs, (2) formulating learning outcomes, (3) selecting 
and organizing content, (4) choosing appropriate teaching strategies, (5) 
planning instructional sequences, (6) designing assessment methods, and (7) 
integrating educational technology in course design. Each stage is aligned with 
current educational needs and supported by validated theoretical models, 
including transformative learning theory, the revised Bloom’s taxonomy, and 
Vygotsky’s zone of proximal development. Emphasis is placed on varied and 
formative assessment practices that capture participants’ ability to strategically 
integrate international perspectives into their teaching. The article’s primary 
contribution lies in offering a coherent instructional design model for 
professional development in higher education, with practical relevance for 
institutional policies aimed at enhancing global learning outcomes. 
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Introduction 

In today's globalized society and in the context of increasing 
collaboration between universities, the internationalization of the curriculum 
has become a strategic priority for higher education institutions. Beyond the 
mobility of students or teaching staff, the internationalization of the 
curriculum involves transforming educational content, teaching and 
assessment methods, and the learning environment as a whole. The 
internationalization of higher education involves both the internationalization 
of the curriculum by adapting course content and teaching materials, as well 
as promoting understanding of cultural diversity and global issues, and 
creating a multicultural environment. An internationalized curriculum 
develops skills such as intercultural competencies, which Leask considers a 
requirement for effective global citizenship (Leask, 2015).  

Designing a course focused on the internationalization of the 
curriculum thus becomes a pedagogical challenge, in which knowledge must 
be transmitted in an active, reflective learning environment adapted to the 
diversity of students.  

The course design process should begin with an analysis of the 
educational context and institutional needs, followed by the identification of 
the skills to be developed, the selection of relevant content, the formulation 
of learning objectives, the choice of appropriate teaching strategies, and the 
establishment of coherent assessment methods. 

This article aims to provide a structured methodological framework 
for designing such a course, with an emphasis on pedagogical coherence and 
the integration of educational technologies. Each stage is supported by 
contemporary educational theories, such as constructivist pedagogy, which 
considers learning to be an active process (Vygotsky, 1962), transformative 
learning, which involves a critical re-evaluation of one's own perceptions 
(Mezirow, 1996), and constructive alignment (Biggs & Tang, 2003).  

Identifying training needs is a starting point for any educational initiative, 
reflecting the pedagogical principle of needs-based learning. According to the 
constructivist paradigm, learning is a "search for meaning" that takes shape 
when connected to the professional realities of learners (Fosnot, 2013). The 
fact that training must begin with a needs analysis means that there is no one-
size-fits-all solution. Before creating training programs, institutions need to 
understand exactly what teachers need in order to integrate their discipline 
into a global context. (Beelen &Jones, 2015) believe that in order to be 
successful in internationalization, universities must invest in the professional 
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development of teachers through a strategic approach that starts with 
understanding their real needs.   

Learning objectives influence the selection of teaching content, 
instructional strategies, and assessment methods. The use of Bloom's 
Taxonomy (1956), revised by (Anderson and Krathwohl, 2001), allows 
learning to be related to higher-order skills—analysis, synthesis, evaluation, 
and application. These competencies are indispensable in the 
internationalization process. The link between educational objectives, 
teaching strategies and assessment strategies is based on the principle of 
constructive alignment developed by (Biggs & Tang, 2003). 

Content selection is based on the principle of meaningful learning, 
according to which new knowledge can be effectively integrated if it connects 
with existing cognitive structures and the professional experiences of learners 
(Ausubel, 1968). In a course on curriculum internationalization, content 
should be not only informative but also formative. 

The selection of teaching and learning strategies is based on active, 
collaborative, and reflective pedagogy, incorporating concepts from 
transformative learning theory and intercultural education (Mezirow, 2000). 
Learners should be involved in activities that stimulate critical thinking and 
enhance their capacity for strategic action. Methods such as case studies, 
applied projects, reflective journals, and problem-based learning support the 
development of skills relevant to internationalization. 

Planning the learning sequence allows for the progressive 
development of skills and their transfer to real-world contexts. According to 
the theory of the zone of proximal development, the support provided by the 
educator allows learners to move from superficial knowledge to deep 
understanding and autonomous application (Vygotsky, 1962). 

The choice of assessment methods is seen not only as a measurement tool, 
but also as a process of learning and self-regulation. Formative assessments 
based on practical applications, reflection, and constructive feedback support 
learning (Sadler, 1989). In the context of internationalization, the assessment 
of competences must address not only declarative knowledge, but also the 
ability to analyze, adapt, and apply teaching strategies in multicultural and 
global contexts. 

Each stage proposed within the model is theoretically based on 
scientifically validated pedagogical models and strategically oriented towards 
the current challenges of the higher education system. These stages are based 
on a dual logic: an educational one, focused on developing skills relevant to 
internationalization, and an institutional one, aimed at implementing 
sustainable internationalization in higher education. 
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Methodology 

This article falls within the scope of theoretical and conceptual works, 
aiming to propose a useful methodological framework for developing a course 
dedicated to the internationalization of the curriculum in universities. The 
predominantly conceptual approach was based on the analysis of specialized 
literature and on good practices identified in universities that have undertaken 
internationalization. 

The specific objectives of the article are as follows: 
1. Identifying the necessary steps in developing an internationalized 

curriculum. 
2. Justifying each step from the perspective of contemporary 

pedagogical principles and the current needs of the educational system. 
3. Highlighting pedagogical alignment, coherence between learning 

objectives, curriculum content, teaching strategies, and assessment methods. 
The proposed model follows the pedagogical logic of constructive 

alignment (Biggs, 1996), based on the concept of internationalized curriculum 
(Leask, 2015) and competency-based curriculum design (Gagné & Briggs, 
1979). In addition, the model includes information technology in its structure, 
influencing teaching, learning, and assessment strategies. 

Below, we present in detail the seven stages proposed in the 
development of an internationalized curriculum, from the analysis of 
educational and institutional needs to the integration of information 
technology. Together, they form a practical guide for academic staff involved 
in the curricular adaptation of their own courses to introduce an international 
dimension. 

Steps in designing a university curriculum internationalization course 

Analysis of educational needs and context 

The analysis of educational needs, available resources, and the 
institutional context of the university is the first step in internationalizing the 
curriculum. The purpose of this stage is to give meaning to the course, 
highlighting the applicability and relevance of its content in the existing 
educational context. 

Identification of institutional and academic requirements 
Understanding the institutional context refers to the university's 

strategic objectives and its vision for internationalization. For example, a 
university may focus on attracting a large number of international students, in 
which case the course should be designed to be attractive and linguistically 
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accessible to foreign students. Or the university may focus on developing 
transnational partnerships by including joint teaching modules with 
professors from abroad, or including modules that explore global cultures, 
perspectives, and challenges if the university wishes to promote a global 
perspective in the education of its own students. To be effective, a course 
must align with the university's strategic objectives. 

At the same time, it is important that the course design also takes into 
account the field of specialization of the study programs. For example, in the 
field of economics, the course may focus on the analysis of global markets 
and the promotion of cultural diversity in business, while in the social sciences 
or humanities, topics such as global citizenship or interculturality and social 
justice may be privileged. For this reason, curricular flexibility and contextual 
relevance are essential elements in the development of a course, so that its 
structure and content are aligned with the university's strategic directions and 
the realities of academic programs. 

Analysis of the needs of training participants (teachers) 
Since the course is dedicated to university teachers, it is important to 

know their level of knowledge regarding the internationalization of the 
curriculum, but especially their attitudes, practices, and motivation in 
implementing such a course. In this regard, questionnaires can be used to 
identify the level of familiarity with the key concepts of internationalization, 
working group discussions to highlight possible challenges and needs, or semi-
structured interviews with study program coordinators to understand existing 
programs and determine the degree of integration of the international 
dimension into the current curriculum. 

The results obtained from these assessments are useful in adapting the 
curriculum content and teaching strategies relevant to the training 
participants. 

Analysis of internationalization strategies 
The proposed course must be in line with the university's policies and 

strategies on internationalization, being supported and promoted by the 
international relations department, Erasmus+ offices, or other support 
structures involved in internationalization.  

In some countries, governments are directly involved in promoting 
the internationalization of universities, either through financial incentives, 
accreditation standards, or legislative initiatives. Understanding these policies 
allows the course to be aligned with systemic requirements and highlights the 
development opportunities they offer. 
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Identifying international standards and recommendations 
International quality standards and recommendations from 

international organizations such as UNESCO, OECD, or the European 
Association for International Education (EAIE) can serve as a basis for 
developing course content on curriculum internationalization. 

Taking into account the above-mentioned aspects, the analysis of 
needs and the educational context provides a solid basis for adapting the 
curriculum to the realities of today's world. 

Defining general and specific competencies 

The analysis of educational needs and context is followed by the 
definition of the competencies that students are expected to acquire by the 
end of the course. The formulation of general and specific competencies 
creates a coherent framework that guides the entire educational process, from 
the design of learning outcomes to the choice of teaching strategies and 
assessment methods. 

General competencies focus on developing cross-cutting skills that enable 
university teachers to approach internationalization in a critical and reflective 
manner. This approach would facilitate a deeper understanding of the basic 
concepts of internationalization, the historical and current reasons behind 
internationalization, and how it can be applied in practice in universities. 
Equally, the course aims to provide teachers with the ability to integrate 
international perspectives into the design, teaching, and evaluation of study 
programs while respecting the mission of the university and the specific nature 
of each discipline.  

General competencies are broad, cross-cutting competencies 
applicable to the entire study program, targeting critical thinking and a 
reflective attitude towards one's own teaching practice, effective 
communication in intercultural contexts, teamwork, and adaptability. Cross-
cutting competencies also include the promotion of cultural diversity and the 
concepts of inclusion and global citizenship. They also aim to develop 
concrete strategies to create an inclusive learning environment that is sensitive 
to cultural diversity and open to dialogue.  

General competencies are accompanied by specific competencies, geared 
towards concrete actions that facilitate the direct integration of the 
international dimension into educational activities. In this sense, teacher 
trainees should be able to identify opportunities for internationalization in 
their own courses, identify texts, examples, and case studies with international 
relevance. The integration of these international and multicultural educational 
resources is an essential component of curriculum internationalization. 
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By defining these competencies, the course contributes both to the 
training of teachers who are actors of internationalization and professionals 
involved in attractive and motivating university teaching practices. 

Formulation of learning objectives and operational objectives 

The formulation of pedagogical objectives must be done in 
accordance with general and specific competencies, so as to clearly indicate 
what participating teachers will be able to do at the end of a training module 
or course. This is how we move from the competencies defined in the 
previous stage to clear, measurable, achievable, relevant, and time-bound 
(SMART) learning objectives. These objectives will serve as a roadmap for 
course content, activities, and assessments, ensuring that participants acquire 
the desired knowledge and skills. When formulating operational objectives, 
Bloom's taxonomy levels (remembering, understanding, applying, analyzing, 
synthesizing, and evaluating) should be taken into account in order to involve 
as wide a range of cognitive skills as possible.   

Below are some examples of learning objectives for a course on 
curriculum internationalization.  

Examples of learning objectives in line with general competencies 
• At the end of the module, teacher-trainees will be able to critically 

analyze at least three arguments supporting the implementation of curriculum 
internationalization in higher education, comparing and contrasting their 
assumptions and implications in institutional practice.  

• At the end of the module, teacher-trainees will be able to develop a 
strategic plan for integrating international perspectives into a course within 
their discipline, in line with the internationalization objectives of the university 
where they work. 

• At the end of the module, teacher-trainees will be able to design at 
least two learning activities that explicitly promote cultural diversity and the 
roles of students as global citizens in accordance with the context of the 
subject taught. 

• At the end of the module, teacher-trainees will be able to critically 
evaluate their current teaching practices in relation to the principles of 
curriculum internationalization.  
 

Examples of operational objectives in line with specific competences 
• At the end of the course, participants will be able to identify at least 

three concrete opportunities to incorporate case studies or international 
examples into one of the courses they teach. 
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• By the end of the course, participants will be able to reformulate at 
least one existing learning outcome in their course to include an international 
dimension or cultural competence. 

• By the end of the course, participants will be able to select at least 
two different teaching strategies that are effective in engaging diverse and 
international groups of students in learning. 

• At the end of the course, participants will be able to evaluate at least 
three relevant international and multicultural resources (e.g., online databases, 
multimedia materials, etc.) that could be integrated into their course. 

• At the end of the course, participants will be able to develop at least 
two teaching strategies aimed at promoting an inclusive and interculturally 
sensitive learning environment in their classrooms. 

• At the end of the course, participants will be able to evaluate the 
potential of at least two educational technologies to enhance international 
learning experiences within the subject they teach. 

The correct formulation of learning objectives facilitates the selection 
of appropriate academic content and the identification of effective teaching 
and assessment strategies.  

Selection of scientific content 

After defining the general and specific competencies and objectives, 
the scientific content is selected based on a rigorous selection of specialized 
knowledge, theories, models, and best practices identified by universities in 
their internationalization efforts.  

The scientific content must be relevant, up-to-date, interdisciplinary, 
and accessible. The content must also be organized in a logical manner in 
accordance with the learning progression and the diversity of participants.  

The selected content must reflect multiple academic perspectives, 
bringing together fields such as international education, intercultural 
communication, psychology and sociology of education, anthropology, and 
higher education management. These perspectives help to understand the 
complexity of the internationalization process and provide an appropriate 
conceptual framework for participants to reflect on their own curricular 
contexts.  

The educational resources used in the course include specialized 
academic literature, educational policy reports, international comparative 
studies, multimedia materials, and interactive digital platforms that facilitate 
collaborative learning, but also help familiarize participants with digital tools 
useful for internationalization. 
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Adapting teaching materials to include topics, case studies, or 
examples from various international contexts requires moving beyond 
monocultural or single-national-context approaches, combining traditional 
educational content with a variety of experiences and realities from different 
parts of the world. 

Teaching materials can be adapted by diversifying bibliographic 
sources, using international case studies, examples from different cultures and 
international contexts, films, documentaries, images, graphics, and other 
multimedia resources, sharing one's own international experiences, or using 
assessment techniques appropriate to the internationalization of a curriculum: 

• Diversifying bibliographic sources is based on the idea that an 
internationalized curriculum must include a variety of perspectives by 
including international authors, international academic journals, and 
theoretical perspectives from different cultural and academic contexts in the 
bibliography (De Wit & Deca, 2020). 

• The integration of international case studies can be useful for 
developing intercultural competencies, as well as comparative analysis and 
understanding of global complexity. Wang and Shen (2024) believe that 
promoting global perspectives facilitates internationalization from home. 

• The use of examples drawn from diverse cultures and international 
contexts is suggested by Young et al. to achieve true internationalization 
(Young et al., 2016). 

• The use of films, documentaries, images, graphics, and other 
multimedia resources that present perspectives and realities from different 
parts of the world is necessary to bring a global perspective to the learning 
process without students having to physically travel (Mittelmeier et al., 2021). 

• Encouraging students to bring international perspectives by sharing 
their own international experiences. Urban & Palmer (2014) believe that 
international students can be valuable resources for internationalization, not 
just consumers of education.  

• Adapt assessment techniques to internationalization objectives so 
that comparative analysis skills or the ability to solve complex problems such 
as climate change, social inequality, or migration management are assessed 
(Wang and Shen, 2024). 

The values promoted through the internationalization of the 
curriculum, the values of inclusion, diversity, tolerance, and international 
cooperation contribute to the development of sensitivity to cultural 
differences and make universities true centers of dialogue where cultures, 
ideas, and innovations intersect.  
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To develop these values, it is proposed that certain topics be explicitly 
integrated into course content and that pedagogical strategies be used to 
stimulate reflection and student engagement: 

• Integrating cultural diversity topics involves including subjects 
related to culture, identity, ethnicity, religion, or gender in university curricula. 
(Spencer-Oatey & Dauber, 2019; Stier, 2003). 

• Critical analysis of global issues such as climate change, social 
inequality, migration, public health crises, or international conflicts can lead 
to the identification of solutions from multiple perspectives. 

• Interdisciplinary approaches that connect global issues with theories 
from various fields provide a nuanced understanding of these issues. For 
example, the impact of climate change can be analyzed from a scientific, 
economic, and political perspective (Ilieva & Beck, 2024).  

• Facilitating intercultural dialogue by encouraging students to share 
their perspectives and debate sensitive issues related to prejudice, 
discrimination, and cultural diversity, even when their opinions differ 
(Ladegaard, 2022). 

• Involving students in practical activities such as role-playing, case 
studies, and volunteer work helps them develop empathy and understanding 
of different cultures (Lantz-Deaton, 2017; Qu & Forsey, 2024). 

• Inviting experts, practitioners, or people who work directly with the 
issues discussed in the course to participate in the classes. 

Designing teaching strategies and methods 

Teaching strategies determine how learners will interact with the 
content and develop their skills related to the internationalization of the 
curriculum.The choice of teaching strategies and methods follows the 
selection of scientific content. To be effective, teaching strategies must be 
learner-centered, and the methods chosen must be interactive and motivating, 
facilitate collaborative and interdisciplinary learning, integrate educational 
technology, and stimulate personal and professional reflection.  

Among the recommended pedagogical approaches are interactive 
lectures in which students are involved through open-ended questions, quick 
polls, or reflection exercises. To increase efficiency, lectures can be combined 
with case studies and examples from various international contexts. 

Teaching and learning can also be carried out in small groups, with an 
emphasis on collaborative learning that facilitates interaction between 
participants and the exchange of ideas and practices. The topics covered in 
these groups can be specific to internationalization, and work can be done on 
developing learning objectives or educational programs that support 
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internationalization. Activities that stimulate critical thinking and help 
participants understand the content taught are also recommended in small 
groups.  

Case studies can also be used effectively in small study groups, where 
participants are invited to analyze these cases from the perspective of the 
internationalization strategies adopted, the results obtained, and the lessons 
learned, reflecting on their applicability in the specific contexts of the 
universities where they teach.  

Experiential learning methods based on activities such as designing an 
internationalization plan, simulating intercultural communication situations, 
or engaging in intercultural exchanges provide learners with concrete 
opportunities to apply the concepts they have learned. Virtual reflection can 
enrich the learning process through a critical analysis of one's own cultural 
beliefs and prejudices. 

Educational technology is also recommended for active and 
collaborative learning. The use of digital platforms (e.g., forums, Padlet, 
videoconferencing, online collaboration tools) helps develop cross-cutting 
digital skills. Digital platforms can be used for asynchronous interactions, 
collaborative writing, multimedia content creation, or to access international 
resources. Thus, the international perspective can be critically and creatively 
integrated into the course on curriculum internationalization.  

Pedagogical reflection and mutual feedback can be stimulated through 
the use of reflective journals, peer reviews, or open discussions about the 
teaching experiences of teacher-trainees. In this way, teachers can become 
aware of their teaching approach and refine their teaching practices.  

To be effective, the design of teaching strategies in a course on 
internationalization must be based on methodological diversity, promote the 
active involvement of participants, allow for the immediate applicability of 
knowledge, and be aligned with the learning objectives of the course.  
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Establishing assessment methods 

The design of a course that aims to develop teachers' 
internationalization skills must go beyond simply testing cognitive acquisitions 
and become a formative and reflective process that stimulates learning, 
facilitates the practical application of knowledge, and develops a critical 
attitude towards internationalization.  

In the case of assessment, it is recommended that the methods be 
varied, authentic, and reflect the professional reality of university teaching 
staff.  

The reflective journal, as an assessment method, offers participants 
the opportunity to analyze their learning experiences, evaluate their own 
progress, and reflect on what they have learned and the challenges they have 
encountered.  

Assessing participants' involvement in discussions and collaborative 
activities, as well as their ability to formulate well-argued points of view, are 
essential aspects in designing course-specific assessment methods.  

The assessment of the transposition of theory into practice and the 
applicability of knowledge in real life can be achieved through a critical 
examination of various internationalization projects, by identifying and 
comparing the strategies used, the obstacles encountered, and the results 
obtained.  

The integrative assessment of the competencies targeted in the 
internationalization course can be carried out within individual micro-
projects. Developing a plan for the curricular adaptation of one's own course, 
with a view to integrating aspects related to internationalization, involves 
taking into account the academic context in which the project is to be applied, 
adapting the learning content to the desired results, selecting teaching 
strategies and an appropriate assessment system.  

Participants' ability to synthesize, argue and communicate clearly can 
be assessed in the oral presentation of the plan they have developed. During 
the presentation of this micro-project, participants can justify their 
pedagogical choices, answer questions from colleagues and teachers, or 
participate in an exchange of ideas and sharing of perspectives.  

The development of a synthesis paper, which can be carried out as 
part of a summative assessment, encourages reflection on the entire learning 
process, the obstacles encountered, and the development of knowledge and 
skills related to internationalization, allowing for the integration of all the 
concepts learned and their application in one's own university. 
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The design of the assessment strategy must be based on several 
fundamental pedagogical principles: pedagogical alignment, which implies 
consistency between the objectives and competences set, the course content, 
teaching and assessment, methodological variety covering both the 
development and assessment of cognitive competences, as well as affective 
and behavioral ones. Authenticity is another dimension that must be included 
in assessment, so that assessment focuses on authentic aspects of academic 
life that are coherent and relevant to internationalization. 

In designing these assessment methods, several fundamental 
pedagogical principles must be respected. First, aligning each assessment task 
with the learning objectives of the course is essential to ensure consistency 
and relevance. Second, authenticity should be a central criterion in the 
selection of methods, with tasks closely reflecting the real responsibilities of 
educators involved in internationalization processes.  

Methodological variety is also crucial, allowing for the assessment of 
multiple dimensions of learning—cognitive, affective, and behavioral—and 
addressing the diverse needs of participants. In addition, the clarity of 
expectations and assessment criteria should be explicitly communicated from 
the outset, and feedback should be constructive, specific, and provided in a 
timely manner to support the continuous development of participants. 

In conclusion, assessment in a course on curriculum 
internationalization should be accessible to all participants and focus on 
evaluating the ability to transfer knowledge and adapt strategies to one's own 
institutional context, rather than on the ability to replicate models taken from 
elsewhere. In this way, assessment can become a support for teachers involved 
in the internationalization of university curricula. 

Integrating educational technology into course design 

Integrating educational technology into a course dedicated to 
curriculum internationalization can have multiple pedagogical implications, 
from stimulating active learning to facilitating international collaboration and 
developing digital skills without which a global educational environment could 
not function.  

Using online learning platforms (such as Moodle) or collaboration 
tools such as Google Workspace, Padlet, Miro, Zoom, or Microsoft Team, it 
is possible to create an interactive environment in which students can work 
together in live meetings or asynchronously, depending on their availability. 

Educational technology can contribute to the diversification of course 
content through the use of Open Educational Resources (OER) via virtual 
simulations or multimedia case studies (Laurillard, 2013; Bozkurt et al., 2020). 
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In addition, technology can support reflective learning processes through digital 
tools for formative feedback, virtual mentoring, and progress tracking.  

The development of digital skills among both teachers and learners 
makes technology serve as a means of educational mediation rather than a 
barrier to learning. 

Discussions 

The internationalization of higher education differs between 
institutions in the Global North and those in the Global South, both in terms 
of motivations and strategies, and in terms of access to benefits and resources. 
Universities in the Global North approach internationalization from the 
perspective of economic competitiveness, institutional prestige, and 
international visibility. Their strategies usually involve building proactive 
partnerships, integrating student mobility into study programs (e.g., Erasmus 
programs), and a strong reliance on English as the language of instruction 
(Finardi et al., 2024). In contrast, institutions in the Global South often 
approach internationalization from the perspective of knowledge and skills 
acquisition, but also from the perspective of mobility opportunities for both 
students and faculty (Kapfudzaruwa, 2024). 

The Global North continues to hold a dominant position in shaping 
international norms and research agendas, often imposing models that do not 
correspond to local needs or contexts in the South. Partnerships between the 
North and South have been and continue to be asymmetrical, with the South 
often seen as a beneficiary and the North as a contributor (Lumb, 2023). 

To mitigate some of these gaps, institutions in the South are 
increasingly turning to virtual mobility and digital technologies, although 
unequal access to reliable infrastructure continues to limit their impact 
(Ngalomba et al., 2025). 

These differences in the internationalization of universities have direct 
implications for the internationalization of the curriculum. In many 
institutions in the Global South, the process of curriculum reform is shaped 
not only by aspirations toward globalism, but also by the selection and 
implementation of inherited educational models. While universities in the 
Global North may focus on intercultural competencies or student mobility, 
for many universities in the South, the internationalization of the curriculum 
must also involve a critical re-evaluation of the knowledge taught, study 
programs, and teaching practices. 

However, the South should not be seen as a passive recipient of 
"modern" pedagogical models. An internationalized curriculum should 
support collaborative pedagogies that validate the knowledge and expertise of 
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researchers and communities in the South. Promoting mutual academic 
exchanges and co-production of knowledge between the North and the South 
can challenge the one-way flow of content from North to South. Such an 
approach not only enriches the learning experience for all students, but also 
contributes to a more just and balanced global academic ecosystem. 

The difficulty of implementing curriculum internationalization stems in 
particular from resistance among teaching staff, who either question the added 
value of internationalization from the perspective of core disciplinary content or 
see internationalization as an administrative initiative disconnected from everyday 
teaching (Casellato, 2023). Teachers express concern about the lack of clarity 
regarding expectations for internationalized teaching or the absence of 
professional recognition for their efforts (Robson, 2011). The resistance of 
teachers in the Global North is more related to institutional ambiguity and a lack 
of appreciation from the academic community. 

Teachers in the Global South are much more open to integrating 
global perspectives into their curricula, but they face difficulties due to limited 
access to international resources, insufficient funding, and fragile ICT 
infrastructure (Knight & Woldegiorgis, 2017). Although teachers are eager to 
engage in virtual exchanges and take on collaborative international teaching, 
access to the internet and lack of institutional support are barriers that are 
difficult to overcome (Woldegiorgis, 2020). 

Overcoming these barriers requires a different strategic approach for 
countries in the North and South. Those in the Global North should consider 
integrating internationalization into performance indicators, and curriculum 
review and teacher training processes should go beyond symbolic involvement. 
Universities in the Global South need digital infrastructure, strong partnerships, 
and internationalization models tailored to their academic context. 

Limitations and critical considerations 

Although this article proposes a comprehensive and pedagogically rich 
framework for designing a course on curriculum internationalization, certain 
limitations must be acknowledged. First, the recommendations and strategies 
presented are predominantly theoretical. Although this model is currently 
being implemented at our university, until its empirical validation, we remain 
within its theoretical framework. 

The article tends to generalize the context of higher education 
institutions and teaching staff, assuming a relatively uniform level of 
institutional preparedness and resource availability. In reality, the conditions for 
implementing internationalized education programs vary significantly between 
countries, disciplines, and universities. Factors such as administrative 
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constraints, national accreditation requirements, funding limitations, and digital 
infrastructure are barely addressed, although they can have a significant impact 
on the feasibility of course design and implementation. 

Conclusions 

Designing a course focused on the internationalization of the university 
curriculum is a strategic intervention to support the adaptation of higher 
education to the demands of an increasingly globalized and interconnected world. 
This article provides a pedagogical, methodologically coherent, and replicable 
framework for the development of educational programs that promote 
intercultural and international competencies among academic staff. 

The proposed model offers a structured approach to course 
development—from the formulation of learning objectives to the selection of 
content, teaching strategies, and assessment methods. It aligns with institutional 
internationalization goals while responding to diverse disciplinary contexts and 
the professional development needs of university educators. 

The integration of modern pedagogical principles—such as 
constructivist, experiential, and collaborative learning—ensures both relevance 
and effectiveness in preparing teachers for globalized teaching environments. 

This framework serves as a practical tool for academic developers, 
curriculum designers, and policy makers who wish to promote intercultural 
competence and global engagement in higher education. It is adaptable to 
different disciplines and institutional contexts, offering scalable strategies for 
teacher development. 

Beyond immediate professional growth, such a course has the 
potential to transform higher education institutions into inclusive, culturally 
sensitive, and globally minded learning environments. By connecting theory 
with practice, the study contributes a valuable pedagogical and strategic 
reference point for future research and implementation efforts in the field of 
curriculum internationalization—considering it not just as an adaptation of 
content, but as a transformative educational paradigm. 
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