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Introduction 

Considering the actual living environment on the global dimension 
as being extremely challenging, life giving to each person many occasions of 
confronting with difficulties but in the same time giving each one the 
opportunity to find solutions, to strive and to develop and flourish, the large 
community of thinkers and educational politicians bring out the idea of a 
specific education for the 21st century. It is already known that the future is 
uncertain and it can’t be predicted. The people need to be open mind and to 
be ready for it. But a question arises: How the new generation could be 
ready for a future which can’t be predicted? In a position paper E2030 an 
international group of specialists try to offer an answer to these complexity 
of an unpredictable future (OECD, 2018): students will need to develop 
curiosity, imagination, resilience and self-regulation; they will need to respect 
and appreciate the ideas, perspectives and values of others; and they will 
need to cope with failure and rejection, and to move forward in the face of 
adversity; their motivation will be more than getting a good job and a high 
income; they will also need to care about the well-being of their friends and 
families, their communities and the planet. The Organization for Economic 
Co-operation and Development (OECD) has launched The Future of 
Education and Skills 2030 project (2018) which is trying to find answers at least 
for two main questions: 1) What knowledge, skills, attitudes and values will 
today’s students need to thrive and shape their world? 2) How can 
instructional systems develop these knowledge, skills, attitudes and values 
effectively? Education 2030 shared vision states that in an era characterized 
by a new explosion of scientific knowledge and a growing array of complex 
societal problems, it is appropriate that curricula should continue to evolve, 
perhaps in radical ways.(OECD, 2018) The main goal of the future 
education is to help every learner to reach his/her full potential, to develop 
as a whole person and to build a future of well-being of individuals, 
communities and the large planet. We could notice this requirement and the 
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future students to become more aware of their social responsibility not only 
for themselves and their small communities but also for the entire planet. It 
is needed of a concentered energy derived from all over the people to 
maintain the healthy planet and to face the dangers which are over the 
world. 

Education 2030 Project 

The premises of Education 2030 consist in some challenges detected 
as being prominent into nowadays world: environmental (such as global 
warming), economic (such as the consequences of the rapid growing of the 
scientific knowledge, financial interdependence, cyber-security, privacy 
protection) and social (continuous growing of population, migration, 
reshaping countries and communities, terrorism, wars). Now we could add 
to all these the pandemic situation confronting all over the world. Being 
aware of all these challenges it appears a need for broader education goals, 
focused on the individual and collective well-being, the concept being 
related more to the quality of life than to the wealth and access to the 
resources. This means «health, civic engagement, social connections, 
education, security, life satisfaction« (OECD, 2018, p.4) Education has a 
tremendous role in providing the development of the knowledge, skills, 
attitudes and values that enable people to become active, responsible and 
engaged citizens. In order to navigate through a complex and uncertain 
world, students need to be equipped with strong tools, and the 
representatives call it learner agency – agency which requires the ability to 
frame guiding purpose and identify actions to achieve a goal (OECD, 2018). 
A concept underlying the learning framework is «co-agency» – the 
interactive, mutually supportive relationships that enable learners to progress 
towards their goals. Co-agency is derived from the teachers’ awareness upon 
the fact that the students need to be recognize as individualities but also they 
need to be acknowledged within their entire network of relationships. 
Agency could be developed at least through two ways: first is a personalized 
learning environment (each student would cultivate his/her own passion, 
will develop his/her own learning project, individually and in collaboration 
with others) and the second is building a solid foundation through literacy 
and numeracy, digital literacy, data literacy, physical health and mental well-
being. The OECD presents a learning framework for the 2030 that shows 
how the future students will navigate their lives and the world: 
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Fig. 1. The OECD Learning Framework 2030 (2018) 

 
The OECD Education 2030 project (OECD, 2018, p.6) has 

identified three types of competencies, the transformative competencies, which 
are going to address the necessity for young people to be innovative, 
responsible and aware. These are to be: 

- Creating new values – adaptability, creativity, curiosity, open-
mindedness 

- Reconciling tensions and dilemmas – systems thinking, thinking 
and acting in a more integrated way 

- Taking responsibility – acting ethically, self-regulation, self- control, 
self- efficacy, responsibility, problem-solving, adaptability. 

All these complex competencies are going to be developed within a 
framework consisting in reflection, anticipation and action. Reflection is 
important to analyses things from different perspectives, anticipations 
mobilizes cognitive skills to foresee what would be needed in the future. 
After these process of reflection and anticipation, responsible action will 
contribute to the development the inter-related competencies necessary for 
engagement within the world. 

European Council Recommendation regarding the key competences 
for 2030 

The Recommendation (2018) suggest that the member states should 
support the development of key competences paying special attention to: 
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raising the level of achievement of basic skills (literacy, numeracy and basic 
digital skills) and supporting the development of learning to learn 
competence as a constantly improved basis for learning and participation in 
society in a lifelong perspective; raising the level of personal, social and 
learning to learn competence to improve health conscious, future-oriented 
life management; fostering the acquisition of competences in sciences, 
technology, engineering and mathematics (STEM), taking into account their 
link to the arts, creativity and innovation and motivating more young people, 
especially girls and young women, to engage in STEM careers; increasing 
and improving the level of digital competences at all stages of education and 
training, across all segments of the population; nurturing entrepreneurship 
competence, creativity and the sense of initiative especially among young 
people, for example by promoting opportunities for young learners to 
undertake at least one practical entrepreneurial experience during their 
school education; increasing the level of language competences in both 
official and other languages and supporting learners to learn different 
languages relevant to their working and living situation and that may 
contribute to cross-border communication and mobility; fostering the 
development of citizenship competences with the aim of strengthening the 
awareness of common values, as referred to in Article 2 of the Treaty on 
European Union and the Charter of Fundamental Rights of the European 
Union; increasing the awareness of all learners and educational staff of the 
importance of the acquisition of key competences and their relation to 
society. 

.  
Fig. 2. Competences for the curriculum development 
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PROMEHS – A European Project – development of a curriculum to 
promote mental health at school 

European Union through its Educational Program ERASMUS+ 
offers the great opportunity to develop strategic partnerships in order to 
enhance, optimize or develop new educational policies and practices. In this 
section we intend to present a recent partnership experience which is in 
working progress and which is intending to promote a new educational 
policy to foster mental health promoting at school, beginning with the 
preschool education and continuing with primary and secondary school. The 
partnership is comprised by universities and local political agencies from 7 
European countries and will develop a research based curriculum for mental 
health promotion. 

This curriculum is based mainly on the key competence which refers 
to the personal, social and learning competence. This includes three specific 
aspects:  

- Personal – self-awareness, physical and mental well –being 
- Social – interpersonal, interaction and working with others 
- Learning – lifelong learning strategies and career management skills 
An overview of recent and on-going projects funded by the EU 

European Commission and academic literature reviews (Cefai et al., 2018) 
shows the interest and the need to integrate this set of competences and 
skills into the curricula of European education systems.  

Development of social and emotional competences is indicated as 
one of the key aspects of inclusion in schools and school systems (Downs et 
al, 2017). The evidence furthermore shows that academic learning and social 
and emotional learning support one another. Social and emotional education 
enables students to regulate their emotions and deal with stress, cope with 
school requirements, solve problems more effectively, have healthier 
relationships, and work more collaboratively with others, providing thus a 
foundation for effective learning and academic success (Cefai & Cavioni, 
2014). A meta-analysis of over 200 studies (Durlak et al., 2011) reported that 
students who participated in social and emotional learning programs, scored 
significantly higher on standardized achievement tests when compared to 
peers who did not participate. 

Taking into account these considerations the PROMEHS Project is 
focused to provide a social-emotional frame of learning, using experiential 
methodology to enable children to be more aware of their own personal life, 
to act more consciously, to interact in the most appropriate ways with their 
peers and adults, to cope with difficulties and to overcome the mental 
challenges.  
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The EU Framework for Action on Mental Health and Well-being 
(2016) recognizes mental health promotion at school as one of the main 
priority of the public health agenda. Schools are an ideal setting in which to 
promote mental health for children and youth, providing an opportunity to 
reach large groups of children during their formative years of cognitive, 
emotional and behavioural development (Weare, 2000).  

Although a number of initiatives aimed at reducing mental problems 
at school have been carried out in the last decade, a review of the current 
educational national policies in many EU countries reveals a lack of priority 
to wellbeing in schools as well as lack of comprehensive evidence-based 
programs to promote mental health in schools (Cefai et al., 2018; EC, 2016). 
Furthermore, mental health policies have not been assigned the same 
importance and priority across EU Countries. 

Furthermore, a large number of scientific studies underlined that 
students learn more effectively, including their academic subjects, if they are 
happy in their work, if they are able to manage negative feelings and believe 
in themselves, when like their teachers, when they build positive relationship 
with peers and feel school is supporting and caring them (Weare, 2000). 

In the school context, mental health promotion is more than the 
prevention of mental illness and it is not just only about preventing bullying, 
violence and at-risk behaviours, it also becomes about encouraging all who 
learn and work in schools to set and fully achieve their academic and life’s 
goals, to love, to feel joyful, satisfied, full of life and to care about others. 

Mental Health Promotion in schools is related to creating supportive 
and caring environments that promote and sustain positive mental health for 
everyone, both students and school staff. 

The literature, in line with the WHO’s framework for mental health 
(WHO, 2017), suggests a whole school approach to mental health 
promotion and prevention, including both curricular and systemic 
approaches, focusing on all children at universal level, including students, 
teachers, school leaders and parents, and addressing the issue specifically in 
the curriculum as well at classroom climate and whole school levels (Weare 
& Nind, 2011; Cefai, Bartolo, Cavioni & Downes, 2018). 

The main aim of the PROMEHS project is to develop an evidence-
based curriculum to promote positive mental health at school. The 
curriculum will seek to enhance the social and emotional well-being of 
students, improving their attitudes towards self, others, and learning, as well 
as reduce conduct problems and aggression, emotional distress and anxiety. 
The curriculum will be developed on the basis of existing knowledge on 
what has been found to work in mental health promotion in schools, both in 
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terms of content as well mode of delivery and implementation (eg. Weare & 
Nind, 2011, Durlak et al, 2011).  

Teachers are now facing a range of new challenges to address 
students’ emotional and social needs. PROMEHS will provide high-quality 
training for school staff as one of the most impacting and effecting factors 
in mental health promotion in school (Durlak, 2015). 

PROMEHS will provide a systematic framework for the 
development and implementation of a universal curriculum, including a 
theoretical framework, activities for students, teachers and parents and 
guidelines for the school community and policy-makers. The findings and 
outcomes will then serve as the basis for national educational policies in the 
Member States in relation to mental health promotion in school. 
PROMEHS will be implemented in the six partner countries: Italy, Croatia, 
Greece, Latvia, Portugal, and Romania.  

The theoretical framework underpinning the experimentation 
methodology is the evidence-based intervention approach. The effectiveness of 
PROMEHS over time will be demonstrated in rigorous scientific evaluations 
using the training study methodology.  

PROMEHS curriculum 

The curriculum will cover three main area of addressability: two of 
them represents the promoting mental health dimension, and the third is 
related to prevention dimension. The first two areas are described by the 
social – emotional learning approach, based on the CASEL SEL model, the 
second is related to resilience enhancing through school education. The third 
part of the curriculum is designed to meet the needs of prevention related to 
externalizing and internalizing mental health problems. 
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Fig. 3. Theoretical model of topics addressed by the PROMEHS curriculum  

(according to the Application Form, 2018) 

 
The curriculum will be delivered by trained teachers and will include 

a series of activities to strengthen personal and interpersonal skills such as 
self-awareness, self-management, social awareness, relationship skills and 
responsible decision making, and to reduce behavioural problems and at-risk 
behaviours (fig. 3). These skills will serve as the building blocks of mental 
health and wellbeing in children and young people. The curriculum will be 
developmentally appropriate with different activities based on different ages 
and developmental stages of children and young people, including different 
sets of activities for kindergarten children, primary and secondary school 
students. It will also address the needs of children with individual 
educational needs and those from marginalized backgrounds, but presented 
within a universal framework for the whole class. The curriculum activities 
will also follow the «SAFE» procedure (CASEL, 2013) using a sequenced 
step-by-step training approach and active forms of learning focusing specific 
time and attention on skill development, and being explicit in defining those 
skills that need to be promoted. PROMEHS will help to foster safe and 
caring learning environments that build students’ sense of belonging, 
connectedness and motivation to learn. 

Social-emotional learning (SEL) represents one of the main targets 
for education of XXI century, being demonstrated that the non-cognitive 
skills, named also soft skills make a real difference related to performance in 
academic settings or at work, being valued for employment, cost effective 
from an economic point of view. As we could noticed within different 
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competences frames, these non-cognitive skills appear to be some of the 
important skills the future generation needs in order to accomplish their 
potential and to adjust efficiently to the world. PROMEHS curriculum is 
centered on the model promoted by CASEL which figure out five main 
dimensions for SEL skills: self-awareness, self-management, social 
awareness, relationship skills, responsible decision-making. CASEL recent 
frame promotes the whole school approach and an integrated approach to 
SEL development, putting the five areas into contextual environments such 
as school, family, community at large. Self – awareness is described by the 
ability to recognize and understand one’s own emotion, thoughts and values, 
to understand their influence on human results *such as performance, 
behavior). Based on this capacity one is confident and aware about his/her 
own strengths and limits, could develop as a congruent person, experiencing 
self-efficacy, having a growth mindset, developing interests and a sense of 
purpose. 

 
 

Fig. 4. 2020 CASEL’s SEL framework (casel.org) 

 
Self-management includes the abilities to manage emotions, thoughts 

and behavior effectively in order to achieve goals; this means the capacity to 
delay gratification, capacity to be tolerant at frustration, manage stress, self-
motivation, capacity for setting personal and collective goals, planning and 
organizational skills. 

Social awareness includes the abilities to understand the perspective 
of others, to understand the feelings of others, including those belonging to 
different cultures. These abilities could be: compassion for others, 
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recognizing social norms, showing gratitude and empathy, understanding the 
organizational influence on behavior. 

Relationship skills includes the abilities to initiate and maintain 
healthy and supportive relationships. This means the capacity to 
communicate clearly, listen actively, cooperate, work collaboratively, provide 
leadership, seek or offer help. 

Responsible decision – making includes the abilities to make 
constructive choices about personal and social behavior. This means to 
manifest curiosity and open-mindedness to identify solution for personal 
and social problems, to evaluate personal, interpersonal, community and 
institutional impacts, to evaluate the benefits and consequences of various 
actions for personal, social and collective wellbeing. 

Resilience is conceptualized as the capacity to cope with the 
adversity in a healthy way, so the results resides not only in surviving but 
also in striving. Resilience means the capacity to bounce back after 
difficulties and to grow after encounter conflicts. Resilience could be 
enhanced through educational intervention, so that is why PROMEHS 
include into the curriculum for mental health promotion. 

Preventing mental health difficulties and at risk behavior means that 
teachers will be informed about the possible risks to appear such as 
externalizing problems (violence and aggressive behavior) or internalizing 
problems (anxiety, depression), or addictive behaviors (substance abuse, 
technology addiction) 

Teachers professional and personal development – results of an 
exploratory study 

The present study intends to develop a general understanding upon 
the impact the mental health promotion program could have on the personal 
development of teachers. In a survey conducted in pandemic times (May-
June 2020) 955 teachers answer to multiple questionnaires investigating 
variables such as resilience, life satisfaction, mental health, wellbeing. We 
tried to find out the differences between teachers in terms of their previous 
professional training in counselling, emotional education or mental health, as 
well as their opinion related to using some emotional education elements 
within their pedagogical approach. 
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Tab. 1. Differences in terms of previous training in counseling 
 

 

Previous 
training in 
counseling 

N Mean 
Std. 

Deviation 
T test 

Resilience 
yes 648 40,1590 6,13282 

t(953) = 2.908, p= 
0.004 

no 307 38,9055 6,40523  

MentHealth 
yes 646 64,2864 11,04592 

t(951)= 2.517, p= 
0.012 

no 307 62,2964 12,12166  

Wellbeing 

yes 639 195,9562 25,84505  

no 303 188,6106 27,41223 
t(940) = 3.995, 

p=0.000 

Burnout 

yes 643 32,7387 13,86248  

no 305 36,0984 15,86467 
t(946)=-3.324, 

p=0.001 

 
The sample consisted in 955 teachers, 787 females and 168 males, 

499 from urban area, 456 from rural area in north east of Romania. The 
average age of the sample is 36 years old and the average experience in 
teaching is 12 years. The teachers practice their didactic activity at preschool 
level (226), primary education level (308), gymnasium level (257) and high-
school level (149). 

We have tested two hypothesis: 
H1: There are differences in wellbeing, resilience, mental health and 

life satisfaction in terms of previous training in counselling / emotional 
education / mental health. 

H2: There are differences in wellbeing, resilience, mental health and 
life satisfaction in terms of implementing of social emotional elements 
within pedagogical approach. 

Results: 
H1: In order to test the first hypothesis we used t-test for 

independent samples, having independent variable the previous training in 
counselling/ emotional education/ mental health and the dependent 
variables life satisfaction, resilience, mental health, wellbeing and burnout. 
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Related to previous training in counselling, we found out significant 
differences for resilience, mental health, wellbeing and burnout of teachers, 
so that teachers who had a previous training in counselling show less 
burnout and a higher level of resilience, mental health and wellbeing than 
those who did not. 
 

Tab. 2. Differences in terms of previous training in emotional education 

 

 

Previous training 
in emotional 

education 
N Mean 

Std. 
Deviation 

T test 

Life_satisfaction 

yes 506 28,5277 4,43570  

no 449 27,5323 4,56202 
t( 953)= 3.415, 

p=0.001 

 
Teachers who had previous training in emotional education 

experience a higher level of life satisfaction compared with those who did 
not have a training in emotional education. Also, teachers who had a 
previous training related to mental health promotion show higher levels of 
life satisfaction and mental health in comparison with those who did not 
have such a training. 
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Tab. 3. Differences in terms of SEL Implementation 
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H2: (Table 3) We have tested the hypothesis regarding the 
differences between levels of life satisfaction, resilience, wellbeing, mental 
health and burnout in terms of the extent of implementation of emotional 
education elements within pedagogical approach. We have used t test, as 
independent variables we have used implementing emotional education 
elements with two dimensions: little or not at all implementation versus a 
high level of implementation. (We split the sample and considering only 
those who implement or not emotional education elements). Results show 
that there are differences of life satisfaction, resilience, wellbeing, mental 
health and burnout in terms of implementation extent of emotional 
education elements. Teachers who implement at a great extent the SEL 
elements are experiencing higher level of life satisfaction, resilience, 
wellbeing, mental health and lower level of burnout in comparison with 
teachers who implement at a very low extent SEL elements in their 
pedagogical approach. 

The results showed that providing teacher training on subjects as 
emotional education or mental health promotion could contribute also to 
the enhancing of wellbeing of teachers. In the same time, teacher who are 
open to promote SEL elements in their pedagogical approach are prone to 
experience better levels of wellbeing, life satisfaction, resilience and mental 
health and lower level of burnout. 

Conclusions 

These results give us confidence that the PROMEHS project will 
contribute to the enhancing the quality of life of teachers so they could be 
more engaged in their didactic mission. The project intends to develop an 
educational policy in order to be implemented through the schools within 
partnership countries and beyond. Guidelines and recommendation for 
policy makers and stakeholders on mental health promotions in schools will 
be delivered. The intervention for teachers training in the area of counseling 
and mental health promotion could also contribute to the enhancing the 
resilience and wellbeing of teachers so they will be better agents in pursuing 
educational aims. 
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